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o This limbo& wiB give you some new ideas kr W., the capacity for self-
determination among young adolescents. It is about middle- # students
to aspire and achieve by # them higher educadon and can:a. thu, in
many cases, they didn't were possible for them.

This Handboc& will NOT be foolish encash m suggest law best approach." We all brow
that doe are tremendous vs:Jail= ammg adolescents, schools and comnamities.
We also know that tin support systems ned m help 1O-to-13 year-olds control their
futures must always be contoured to individual circumstances and local realities.

Noe Educatice provides a framework, not a formula; principles, not
Future Options Education is not a new 1 )1,11 11 but a new combination of

approaches and a new context for dealing with young in the middle-grades.

a



CHAPTER 1

WHAT Is FUTURE
OPTIONS EDUCATION?



CHAPTER 1:

WHAT Is "FurruRE OPTIONS
EDUCATION?"

"It's a fact: Too many young adolescatts Set their sights too
low, and don't achieve their full potential in school. ff they
applied themselves, they might be able to obtain skilled Jobs
qfter high school. tf they realJy pushed, they might be able
to attend college or vocational training cifter high
school."

But too often they do =idler. They don't like school and they don% understand

education's relationship to their futures. They dos% know their surngths and capabilities.
Some have no idea where they're going. Others think they know, but don't know how to
get there.

We learn from the largest sample of American 8th vaders ever studied 23,000 of them in
the National Education Stmly that

Cbe-half to two-thirds of eighth graders plan on
completing college but only 25% plan on taking college
Feparatory courses. Many aspire, but few know how
to get from "here to there.*

o 25% of
Program

t graders don't know which high school
will enter. See Chart below.

10 64% of ei
future hi
haven't
teacher and 25% haven't
father.

graders have never discussed their
school . with a counselor. Half

school plans with a
this discussion with a

12
3
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CHAPTER 2

THE CORE OF FUTURE
OPTIONS EDUCATION
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CHAVIER 2:

THE COIZE OF FUTURE OPTIONS
EDUCATION:
HELPING MIDDLE-GRADES STUDENTS VIEW COLLEGE, VOCATIONAL
TRAINING, OR SKILLED JOBS AS VIABLE OPTIONS

"But isn't it too early to start middle graders about
post-secondary education and their s career pada? After
all, they are barely inw their teens! eve already pushed
them to grow up wo fast Now N14 come along and say
they should be thinking careers and college. Neu thing you
know, we'll be talking about neo-nazal prep schools!
lighten up!"

The plain mith is that CONTENT is not the issue. Nor is the issue that middle graders

are young. It's not too early to begin a Future Options Education prograin.

Rather, the issue is that information, materials, prows= and approaches must be made
age- and stage- ACV us) te. We must revise our thinking! We must also avoid taking high-
school-level k6 4 4 and "dumbing them down" to fit young adolescents.

And it's not just students who need information. Parents need it too!

Chapter 2 describes a variety of horizon-broadening activities that enable young
adolescents and their parents to develop a "consciousness" about the many positive options
available to students after high school.

By *consciousness," we mean that each middle-pa&s student and his/her parent(s) will
incorporate into their beliefs the idea that t ,.on, training, or a good job beyond high
school represent necessary and mastic options for the student.

It means preparing both the student and his/her parent(s) to WANT to tee one or more of
these options ,t and BELIEVE that the student will benefit from them and can pursue
them y. Equally important, it means showing students and parents the steps
necessary to achieve their goals.

Ili V.:1
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ACTIVITIES THAT INTRODUCE STUDENTS To DE
WORLD OF WORK

For young ackdescents to puiue ambitious yet realistic career options, they need
information about themselves and the labor market. Middle-grades siltiols can help
students consider dose issues through regular cutricula and/or special programs.

Am= Options Educatim students explore and analyze their interests. They discuss
their attitudes and values, t consider how these have been influesiced. They investigate
their unique strengths, sldlls, and aptitudes.

Young adolescents need to know things about themselves:

Their dreams and aspiradms, and the barriers that may impede achievement of their
goals.
'Their interests, and how their interests differ from those of their friends, parents,

Their attitudes and values, and how these are influenced.
Their unique strengths, skills, and aptitudes.
Their decision-making processes.

There are many ways to gather this information. In the classroom, self-
exploration issues can be handled in a number of ways, including (to name just a few):

Interest inventories
Values clarification activities
Personality inventories
Counseling
Role playing
Group discussions
Films

The list is limited only by the aeativity of the teacher.

Young adolescents also need to know about the world of work. Future
Options aaivides also expose students to the great variety of jobs and careers available, and
to the connections between schoolwork and adequate reparation for those jobs. These
activities may convey information such as:

0 Why people work
CI The seat variety of jobs and careers available, particularly those in growth areas,

their associated demands and satisfactions, and the education level, pre-requisite
skills and preparation required for them
The rapidly changing ecommy and labor force dynamics
Barriers to full participation, and ways they may be overcome.ID Transferable skills young people have now that may apply to different jobs.
The connection between schoolwork during the micklle-grades, and adequate
reparation for jobs.ID Fligh school choices and their implications;

O How people get jobs and how they keep or lose them.
Alternative ways people can get training or education needed for different jobs.

2 3



There are many ways to Impart this information, in both school and (*immunity
settings. Approaches may include:

Regular classy= activities
Camer-ariented currkula
Career and post-secondary education information centers
Partnenhips with community-based organizations
Booklets
Canter fain
Videos
Computers

Some cautions are in order. On the wher hand, we also offer several cautions to
those considering middle-grades career education efforts:

O In general, . i1sk whose sole purpose is to provide information may be too
runive kr. .0 e graders. In our natimuil search, we found too many examples of
schools that offered very boring, piper-based models Mere. Read this pamphlet
about jobs in service industries.")

O Mich of the career information available to middle - youth appears to be
nothing mon than "watered down , 4, school a ("Here. Read this dumbed-
down pamphlet about jobs in servke 6 ."). Schools may need to develop
some original materials, or search hard kr age- and stage- appropriate ones.

O Middle-grades educators need to remind themselves that students do not need m
choose a career dining ticir middle-grades yews, nor do they need to know how to
handle a job interview. Students do not need to pursue a middle-gradescourse of
study based co a specific occupation.

In other words, tniddle-pdes students DO need to get a "ballpark" notion of occupations,
skill requirements, earnings potential, and working caiditions for various jobs. They DO
need very basic information about the relationship of careers and lifestyles, personal time,
and satisfaction. They DO need horizon-lroadening information that shows, for atamle,
that within a hospital, there are more jobs than doctor, nurse, and orderly. They do NOT
need to begin a ngid career track toward becoming an occupational therapist.

What Can You Do Now? Ideas For Teachers and Principals:

Middle-grades students can participate in activities showing them how and where to
research information about jobs.

Guest speakers from local businesses, government agencies, schools, and
community-based organizations can often provide interesting presentations about
job opportunities.

There are plenty of tools available to kip students explore the labor market. For
example, audio-visual materials abound on career-related subjects.

Curricula can be altered to take on a Future Options emphasis.
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PROGRAM IDEAS:

Chicago Careers For Youth

Capcnte and civic leaders have joined with state and local educators to transform the
way that the Chicago Public Schools prepare students for their waking lives. In this
public/Ovate partnership, role models from the business vtorld interact directly with all
students in grades six through twelve. Amon the activities in this model that are
particularly appropriate to young people bi the middle-grades me:

Career Awareness: In the sixth grade, stalents me visited by "role models"
leFesenting a number of occupatkmal clusters. They view video- - describing the
name of . , available within owse clusters. Teachers have
materials i . j for follow-up. In the seventh rade, studens are visited by
volunteers ." '''-sting additional occupational clusters. Chicago Careers for Youth is
also devel ."" modules that will be .; for use with students in the early
grades. Awareness activities are " "." With academic courses emphasizing the
relationships between schoolwork and occupations.

Career Exploration: At tix end of the seventh snide, each student selects a cluster
of particular interest, and is "entered" into a computerized network for that cluster.
Thts enables the student to access information on high schools and later on
community colleges, trade schools, and universities to be sent to the suxient's home.
The network tie-in also provides information on interesting accomplishments and
advances in the cluster, as well as internships, co-op programs, and job opportunities.

In the eighth grade, each student attends a half-day program introducing the cluster of
Waller chdce. Role models discuss their canters, and exhibits show the human needs
saved by the cluster. Representatives from the cluster are present to provide
information about programs and facilities.

t;101:

For more information about Chicago Camas For Youth, contact John P. Gnaedinger, Chainnan, STS
Consultants Ltd., 111 Kingston Rd., Northbrook, Illinois 60062.

Source: Letter hum John Gnaedinger to the Edna McConnell Clark Foundation, lune 29, 1990.
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Dreamquest: South Carolina's Middle-Grades Curriculum Focused on a
Future Career in the Profeuions

,U

a projected shrtage of minority teachers, the South Carolina Center for Teacher
tment (SCCTR) has developed a model cuniculum to stimulate and inform

middle-grades suukents about postsecondary education, and about the teaching
prdession.

Dnamquat/The Pro Team Experience is a middle-pinks cunkulum to help
students explore teaching and a 6 ... fume. Tin primary goal is students to

a . anitude a . life by developing a straiger sense of self and by
ts into working coopetatively with others. The youth move through a

.,. act:hides in self-exploradon, goal setting, and the teaching
experiewe. Wi t. teacher supervision, students conduct structured classmom
observations and discuss what they learn. They prepare lessons to teach to -ps. or
elementary school students. After their teaching experience, the teaclwrs help them
process what they have learned.

The curriculum is comprised of four units that help students learn who they dre, help
them wink in groups (even with people they don't like), help them learn what it means
to help others, and help them dream, particularly about attending college. This
cuniculum can be used as a nine week exploratory course or as an eight month extra-
auricular club or activity.

For further information, =tact: John Norton, Project Director, South Carolina Center for Teacher
Recndtment, Winthrop College, The Camerbury House, Rock Hill, SC 29733, (803) 323-4032.

Source: Adapted from Dreamquest: The Pro Team Experience, Pilot Edition, Fall 1989: and "Project
Summas7" Oark Foundation, 11/16/89.
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Summer Youth Employment Models, or Year-Round Models:

These may include `I SIMI= (or summer and part-dme and holiday) employment
opportunities for . .1 grades youth, particularly those who are 14 or older. Usually

funded, but not always, these opportunities are often combined with remedial
skills education.

Pre-Apprenticeship Skills Training:

These approaches have the flavor of a short-tenn . 6 .1/16i6". 1 i " They expose
middle- studems to certain sidlied crafts, . . ckmonsuate the rewards for obtaining

*ills in a trade or aaft. With young adolescents, close mcsitoring and
on is essential, argl the students must be shown that the rewards for owl

posons are worth the special effort.

"How Things Work"
Boston Adolescents Learn About Building Trades

At the Martin Luther King School in Boston's Dorchester section, fifty sixth graders
are paid in a three-year program sponsored by Boston developer, Spaulding
and Slye, and city's Redevelop= Authority. In this snide= smdy
David Macauley's best-selling book, HozninaNgik, desenles the
operational dynamics of various machinery, from jet airplanes to computas. The
program is designed to I the interest of minority youngsten in all of the various jobs
associated with the . trades. The class follows the construcdon of a 1.5 million
square foot office project, visiting the site, meetin4 those who contribute their skills,
from the architect to ft aline operator, and receiving instruction on how elevators
work.

Community and Neighborhood Service Models:

These activities include individual voluntary service and youth .., . ed service& Young
people get everience not only as workers but as citizens. S ob l e 10. not only
expose g . - g. de to the adult world, but giye them a senn of the . 8 ligations of
ci p m . . , g a more caring, compassionate and competent society. The
experience of service to the community is an ekment perhaps as important as schooling and
work.

3 0
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Youth As Resources In Three Indiana Cities

Minded by the 1 En/kw/mem since 1987, and by the National (lime
Preveruion lb . it{ 641 Youth As Rescorces Forams are ,- li in three Wiens cities.
Mare ther 1400 . -, - -, and teens have completed over 200 projects inchding plays
far ..,..t.,..,,,. - , students on what it means to be a teen mother, clesnups of entire

constmcdcw of knising for low-income families, outings for children
in a battered women's sheher, and mentoring of students in foster care. The

involved are a diverse .1 ran from probationers to
form parmerships with , l to - any social issue that concerns the

community, from crime and abuse to illiteracy, hunger, and child abuse. Young
c have cleaned up senior -0. , - . ' yards, built a playgrmind for a day care center,

with high school dropouts to encourage teens to graduate, produced public
service advertisements, performed b. on drug abuse, published a neighborhood
newsletter, and tutored younger tk 61 ..af

nd

For mme information, contact Nadonal Crime Prevention Council, 1700 K Street N.W., Second
Floor, Washington, DC 20006, (202) 466-6272.

Sour= Adapted from National Crime Prevemion Ccsmcil Annual Reim, October 1, 1988 to
September 30, 1989, pp. 14-15.

Youth In Service at Westminster West Middle-grades

In Maryland, the Westminster West Middle grades has teamed up with the County
Council co Aging to initiate a community service project called the Youth In Service
Progam. The community service project aims to provide youngsters with the
opportunity to learn about various aspects of the aging process and, by raising their
consciousness regarding the elderly, to develop an interest in doing volunteer work in
local nursing homes.

For further information, con= John McLain and Thomas Mille:. Westminster West Mitklie grades,
60 Monroe Street, Westminster, MD 21157. Adapted from NMSA Conference Program, 1989,
Tcronto, Ontario.
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ACTIVITIES THAT SHOW THE RELATIONSHIP BETWEEN POST-
SECONDARY EDUCATION OR TRAINING, AND THE ABILITY TO
GET AN ATTRACTIVE JOB

This aspect of Future Options Education relates information about occupations to the
benefits those occupations afford, and to the educational preparation or training they
require. It considers issues such as:

The myths and realities of acquiring wealth and moving up the economic ladder.

o Earnings potential and working conditions for various jobs.

O The relationship of careas and lifestyles, personal time, self-esteem and
satisfaction.

O The types of jobs one can qualify for with:

less than a 12th-grade education
a high school " bloma
post-high- vocational training
post-hillh-school proprietary school training
apprenticeships
an associates-depee
a bachelors-degree
a graduate-degree

Students and parents learn that, in today's society, most jobs paying enough to afford an
"attractive" lifestyle require some education or training beyond high school. This training
or education may not have to be provided by an educational institution it may be offaed
by an employer. But regardless of source, post-high-school learning is becoming a
necessity.

For many parents, the need for training or education beyond high school is a new concept -
-representing a significant change flan the workforce they entezed when manufacnning
jobs were plentiful, and simple hard work often paid enough to support a family
comfortably. They must let po of the commonly held misconception that "A person can
malce just as much money with a high school diploma as sihe can with college or additional
training."

This aspect of Future Options Education also includes information about the payoffs of
post-secondary education or training in dollar terms over a lifetime. For example, many
parents may be unaware that college graduates typically earn hundreds of thousands more
dollars during a lifetime than someone who doesn't go to college. Akhough not quite as
impressive, post-high-school vocational training also produces significantly higher
earnings than can be achieved by somebody who steps school at 12th grade (or earlier).

These activities consider jobs of the future, and the importance of education and training as
a prerequisite for the majority of them. Students and parents receive information about
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AcnvinEs 'THAT INTRODUCE SOME KEY REALITIES OF
POST-SECONDARY EDUCATION OR TRAINING

This aspect of Future Options Educatkut is appropriate for all middle-grades students.
However, it is especially needed by students who have potential to succeed, but :night be
unlikely to finish high school or further their education without special attention.

It is designed to oven:oily several common s, and to produce a clearer picture of what
college or training dux high school are really

Myth #1:

Reality:

Myth *2:

Reality:

I don't like sclyel. I'll be lucky to make it through high school! I
couldn't stand having to go through mcce "school" after that"

Activities within this segment help stuchmts and patents understand the
differences between the middle- 4 '4'-4 or high school, and post-secondary
education cc training. They to know that education and training after
high school aze often less structured and offer students mom choices as
well as the chance to focus upon their panicular (as well as new) interests.

"College is for geniuses. Because rm not doing too well in schocg right
now, I'm not smart enough to go on to college or training after high
school."

A key role of Future Options activities is to counter discouniging messages
from peers, parents, other adults, the media, and even teachers that thay

make students think that they are incapable of undertaldng post-secondary
education, trainin& or skilled employment. Students receive animation
from adults and peers whom they aspect that they have the potential to
achieve these goals. Students get lots of feedWek letting them know that
they We aNble.

Students and parents learn that "smarts," as reflected in performance during the middle-
grades, do not necessarily reflect innate ability or intelligence. They learn that under-
achievement may be coarected in any number of ways different teaching methods, new
opportunities, improved study habits or environment, etc. They also learn that, in many
cases, middle-grades achievement issues can be addressed long before post-high-school
performance becomes an issue.

These activities also show students and parents that, given effort, nearly any determined
individual can successfully pursue and succeed in education or training beyond high school
(Many schools, vocational training grams, and corporations offer tutors, writing
centers, study-skills courses, and o s assistance for their students or employees.)

Students participate in activities that nun= their educational 1. talents, and
motivation. Activities may include conmninication to patents -in their child's potential
and what parents can do to support the child's development, outreach by teachers and
counselors to encourage the student's participation in Futuze Options activities, and
referrals to special after-school and summer enrichment programs.
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Much of a student's 1 about his/her ability ar attend college COMO down to the
issue of self-esteem. We that self-esteem is not improved through an occasional
workshop on the subject. Rather, it is developed through !titular successes and positive
feedback from a wide variety of sources over extended periods of time.

In this publication, we do not spewd much time on ways in which middle-grades schools
need to reform, alter teaching =hods, or impove their learning environments.
There's plenty of infamation on those sub*ts in mher

However, we recommend the following incepts, ed frmn the excellent work of Joan
at the Center for Early Adolescence, from book, Successful Schools For Young

These notims reganling the developmental needs of middle-grades students
can contribute ultimately to improved self-esteem and hence a stronger belief in their
ability to ue positive future options. Middle-grades schools can reinforce Fun=
Options lessons by permeating all sclax2 activities with a philosophy of "ffigh
Expectations."

To reinforce the philosophy of "High
Expectations," teachers and other school
personne: should, whenever possible:

O confiont and reject common misconceptions stch
as that academic ability is fixed very early and is
largely unchangeaNe

O challenge students to do things they don't think
they can do.

O regularly help students grasp where they are,
where they'te capable of being, where they're
expected to be, and how they're going to get there.

O help students develop a positive vision of their
futures, and then form milestones and incorporate
regular wins =route.

Middle-grades schools can reinforce Future Options Education lessons by permeating all
activities with a philosophy of "High Support."

To reinforce the philosophy of "High
Support," teachers and other school personnel
should, whenever possible:

O involve parents in planning and supporting their
childras education and future options.

o help students learn from personal experiences,
comprehend physical changes and 64 1 1 _4 g
relantms with family and peers, and f on a
promising vision of the future.
build strengths rather than focusing upon
remediating problems.

41
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High Support (Cont.)

O send a ansistent message stressing that "everyone
needs help somedme" removing stigma frmi
seeking assistance.

O avoid treating kids who need help as "damaged
goods."

O offer assistance during convenient Wars.
O regularly recognize studem achievements,

positive feedback incentives, and

Middle-pades schools can also reinforce Future Options Education lessons by permeating
all activities with a philosophy of lligh Content"

To reinforce the philosophy of "High
Content," teachers and other school personnel
should, whenever possible:

O assure that learning is interesting and fun.

O base instructional strategies not on passive listening
to lemur= but nub= on discussions, activity-
oriented learning, and cooperative learning.

O asstne that curricula relate a diverse, detailed,
muld-experientially-based course load to everyday
situations and career possibilities.

O use multiple and culturally-diverse resources.

O help students see connections and transferrable
skills between subjects and disciplines.

O incorporate activities that involve tactile,
kinesthetic, and auditory perceptions.

O promote basic skills development, integrating the
use of basic and vocational skills.

o e cridcal thinking slilbilities and facilitate
gher order thinking .

O induce students to broaden interests by trying new
things.

t) 11,11011'
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High Content (Cont.)

O help students develop " tions and motivation
for opportunities be high school by
ewouraging them to seriously consider all choices.

in offer a climate that honors inquiry.

o stress pracdcal knowledge.

o develop a flexible scheduling system that allows
=mdvise sgryent on academic tasks and on

ftmctions.

provide an environment where competition is fair.

use individualized and small-group instructional
materials and practices.

o use instniction and opportunides to help students
develop a commitment to social and life values.

o enable students to work together in gmups and
encourage participatory skills.

O develop a school environment that is person-
oriented rather than rule-oriented.

3 3
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AcnvrnEs 11{AT INVESTIGATE WAYS To PAY FOR
EDUCATION OR TRAINING AFTER HIGH SC11001,

Many middle-grades students and their parents too often !old common misconceptions
about the costs of ablation or training after high sclmol. Particularly in families where
parents were not educated beyond high school, myths abound:

Myth: "We can't affced to have our children go to school after they graduate from
high stool."

Myth: "I can't to college or take mom training because I need to support myself
after I high school."

Myth: "College is years away. We don't need to deal with that until junk( year of
high school."

Many students and parents tend to see all post-secondary educational instimtions as very
expensive. Unfortunately, nutch of people's "knowledge" of post-secondary education or
training is based on media '46 about the costs of college or vocational train*, and
about cuts in financial aid. example, a recent Gallup poll found that most high school
students think that college costs three times as much as it actually does.

Many parents fail to distinguish among elite private colleges, four year public colleges,
community colleges, or vocational nining schools. They also do not realize that there are
NM= of public financial aid doll=

In addition, students and patents are unaware that worldng does not preclude post-
education or training. They need to know about pan-time study opportunities,

ve education, and oily:: possibilities for combining work and training.

Therefore, this aspect of Future Options Education vides information about the realities
of education and training costs, and about how f es can meet them. It introduces
parents to the types of financial aid, who is eligible, and how it is awarded. The basis on
which colleges and trainct 4":4 k detennine the an3ount families to
contribute toward their -, education is explored, as well as concepts of need-
based and merit-based aid. Parents are alerted to the bility that they may have to
bcnow, and they are informed about the differences tween educational and consumer
loans.

Families learn about steps they can take to begin planning for education/training costs
during the middle-Fades. Th consider ways to develop a savings plan I. .. .., ( for

on on various investment/savinp is. available totheir income level. , -.4.; b. ., Ia. It

families is provided. ts receive repeated reassurance that sufficient financial aid exists
to make education or training after high school a realistic possibility for even the lowest
income smdent.

But Future Options Education does not have to end with activities that make students and
parents aware of traditional financing strategies.

4 4
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PROGRAM IDEAS:

"Statewide Youth Educational Awareness Program" in Massachusetts

Developed by the Hi 4. - Education Informadon Caner, this prop= trings together
voltuneers from pu sacbh:u1s, higha.secoeitaurepuccatimommtreeragenciet s, and businesses
to ink= " "
aid, The : . . , Awareness hogram . _ In 17 chin, reaching
out to populations that are under- in post-secondary pogroms. The
program publislots information aimed at students and their parents, and sponsors
activities such as:

"Dream A Little: a workshop that encourages 8th graders to think about career and
lifestyle choices, and about the importance of post-secondary education in maldng those
options possible.

"College Pursuit Nights:" an activity that shows 8th graders that learning can be
orcidng. It is based upon the popular board game "Trivial Pursuit" and uses hands-on
activities developed by area colleges.

"Parent Workshops:" in which parents are ven information on educational
opportunities and financial aid before their a. . go to high school. This early
intervention helps parents understand the connection between their children's future and
the courses those children take in high school.

3 6
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"Paving The Way" in Fort Worth, Texas

With help fron private foundations, Fort Worth middle-grades schools have begun a
program called "Paving The Way" which strives to make college a viable alternative for

mismaity students. The program focuses on parental and commtmity
vement, and on a mssting partnership between school and home. Middle graders

m this program:

Attend student-parent workshops:

In the spring, tin school holds . meaings that expose parents and seventh-
and eighth- graders to skills and .t - that make college a possibility. College
representatives and district school administrators stress early preparation, art
ingest special activities and program& They describe magnet schools,
vocational education offerings, and various pre-college courses.

Participate in college-boosting activities in school:

O Special class activides and button campaigns ft it students visualize a future at
cololige . Teachers discuss what made them d- to go to college and describe

who influenced them.

Receive publications on colleges and financial aid:

O Eighth-graders receive a newsletter and information from the Texas Itgher
Education Coordinating Board.

Visit nearby college campuses:

O Many disadvantaged students have never seen a college, so it is a treat to visit
nearby campuses, attend classes, and talk to college students.

Attend Junior University:

O For a week, 120 sixth-graders spend time at Texas Christian University. Based
upon their academic potential and financial need, studatts are chosen to receive
special attention from college professors across disciplines.

Source: Information excerpted and adapted ban December 26, 1989 Education Monitor, taken from
anide by Jo Shaw Kiley, "On the Road To College Paving The Way," The College Board Review,
No. 153, Fall 1989, College Board, 45 Columhts Mem., New York, NY 10Ca3-6992, (212) 713-
8000.
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The College Readiness Program:
A Joint Project of Columbus Middle Schools and Capital University

The Readiness Program (CRP) is a middle school initiative tmdenaken by
the . public moots and Caotal , The program provides selected
6th im 7th vs, with no . _ that educaticm is an attainable
goal, and hdps them to increase their 41 It 10. I' learning activities in math,
science, foivign language, art and drama with campus visits.

Studems gain fint-hand . of how academic, social, and personal *ins relate
to caller pzeparadon. an - smdems become familiar with the various
academic and social facilities (labs, and dorms). Capital University students
get involved with the middle schoolers through a campus internship program.

Middle." les =dolts are encouraged to pane their own interests while learning
about ,*) t careen and pmfessions. hnFovement of cturent skills is stressed,
particularly in writing, time management, goal-seuing and problem-solving. Eighth-
graders are helped to plan for high school with . on taldng colbge prep
courses. To participate as well as continue in middle-grades students must
demonstrate acceptable grades and test scores, appropriate behaviors, and attitudes.
Parental involvement is also required through attendance at an orientation session and
two evening meetings.

Findings from a system-wide survey of the MOM than 1,800 CRP students and their
show that most respondents believe that college is ble and that financial

is available. Most importantly: 87% of students say t they plan to go to college,
97% of parents want their child to continue in CRP.

Fca' further information, =tact: College Readiness Program, Columbus Public Schools. Columbus,
Ohio.

Adapted from: College Readiness Program Informational Packet.
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PROGRAM IDEAS:

Pairing Middle-Grades and College Youth
"Youth Together" in New Haven, Connecticut

At Roberto Oanente Middle-Gracks SchooL academthally- named, Inn often
widerachieving, minceity 7th and 8th grade students have been gaining self-confidence
thrall* suppordve and sustaining tutceial teladonships with Yale University
undergraduates. Youth Together, a voluntary after-school pcgram, matches each
student with a tutor for weekly sessions over a period of a year or longer. Considering
the middle-grades student's skill and interest level, the college tutor chooses how
leading and wridng can be creatively incorporated into their weekly meetings. Peer
support and group acdvities as well as ncroulonal and informed= ( ,01 ' field trips
round out the .. b. Since 1986, Youth - has brost hill apiiriain.,,. i e graders
appreciate , set high academic
confidence at a cnxial stage of adothscence. According to the Execudve Director,
Arthur Unobskey, "The strongest asset and MDSt powerful tool is the bond that
develop between nnor and stutthnt as they spend regular time togetier."

For more Mansion, coma= Anima. Unobakey, P.O. Box 7223 Yale Station, New Haven, CT
06520, (203) 773-1339, or 2770 Green Stmet, San Francisco, CA 94123, (415) 931-1118.

Adapted front "Youth Together' (A. Unobskey) in Youth Record (513189).

The Comprehensive Competencies Program

The Comprehensive Competencies Program is a highly individualized, self-paced,
"stand alone" - .111. ter-based instrucdonal . 10 It is most often used as a "second
chance" program 4' dropouts, and antly in grades 9-12. However, it is in
we in several middle level schools around the country, including Bill Reed Junior lEgh
in Loveland, Colorado; Glover Middth-grades in Spokane, W Hubert and
Bartlett Middle-grades in Savannah, Georgia; Arabi Park and Beauregard Middle-
grades in Louisiana, and several others.

The system t 'dresses a hierarchy of competency objectives, ranging from the
rudimentary basic dolls, to avarietyof functional - - nJ life With,
including looking far and keeping Jobs, (=sumer citizenship, health and
communitintopartitheciPsinyza. The isIsxelafirtaLnand and.. rem', dofkeellf:111ger7\

thdividualized instruction, conipetency-based education, -directed learning,
positive reinforcement, accountability, one-to-one attention from teachers in a
supportive environment, and work and training linkages.

For more information, contact Nahid Walsh, U.S. Basics, 1700 Diagonal Road, Alexandria, VA
22314, (703) 684-1265.



BASICS: Bridging Vocational and Academic Skills
North Carolina's New Bern-Craven County Middle-Grades

Thee middle- in New Bern-Craven County are implementing a combined
vocadonal academic to students' basic sicills. "Sumgthening
Basic Skills ilimugh An . ,

,

i., .. .

r t i stades Curricuhme is one of the BASICS
developed the Center on Education and Training for M" t It -4. t at Ohio

University, in IP t . *I Ito) with a woup of teachers and .1.-- - tors from the
County's school system

The for taking a fresh look at a combined vocational-academic approach to
grew out of the Center's concern about youth's I, - - academic
for the world of work. Thus, the Center developed ICS: Bridging

Caatitinalcmand Academic Was, a cominehensive set of resources designed to attack
the basic skills - Worldng with County high school and middle-grades
personnel, tbe i ter developed an integrated cumculum model, staff development
activities, and cuniculum assessment procedure& While this ., 'a 1" is relatively
new, initial indicators are positive. According to the program's Oil - 'II g "Students
seem to better absorb It tilt It ...' through the new aproach to instruction, and
wachers are better able to ., meaningful instructional strategies when they
articulate their efforts with other disciplines."

For fluter informatim contact: L. Douglas Davis, Vocational Director, New Ban-Craven County
Board of Education, 3600 Trent Road, New Ban, NC 28562. Sauce: Adapted from CENTERGRAM
(Nov. 1989) Vol =V, No.11, Center cm Educatims and Training for Employment, The Ohio State
University.

Other enrichment activities may have a special "enhancement" function. They may focus
on a student's particular academic interest, providing "accelerated" activities focusing on
advanced learning in that area of interest. (It is ccenmon for this type of activity to prepare
students for careers requiring mathematics or science backgrounds).

Specific activities included in educational enrichment programs may be tutoring, computer-
based learning, after-school classes, special-release time, "COnstruclive play," mentoring,
field trips to work-sites, Saturday science labs, tutoring and guidance.
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SOURCES OF HELP

Local Sources of Help

Time are many local people and places to whom students and parents can turn for
assistance. Among the local sources of help are:

Extended family members
Teachers
Counsekcs
Cler8Y
Employers
Public binaries
Community education agencies
Government-funded programs, such as those provided under the Job Training
Partnership Act (MA)
Chambers of Conmerce
Trade unions
Ommunity-based telephone hot-lines for assistance or referrals
Admissions atui financial aid offices

National Sources of He1,1

In addition to these local resources for students and parents, there are many national
sources of help for teachers and principals wishing to undertake some aspects of Future
Options Education. While this is far from a complete list, it is a sampling of resources that
are available. Further resource lists and bibliographies are available from Brandeis
University, Center for Human Resources, 1-800-343-4705.

Academy for Educational Development, Inc.
100 Fifth Avenue
New York, NY 10011
(212) 243-1110

Carnegie Council on Adolescent Development
11 Dupont Circle, N.W.
Washington, D.C. 20036
(202) 265-9080

The Center for Corporate Community Relations
Boston College
36 College Road
Chestnut Hill, MA 02167-3835
(617) 552-4545

The Center for Early Adolescence
The University of Necth Carolina at Chapel Hill
Suite 211, Carr Mill Mall
Carrboro, NC 27510
(919) 966-1148

4 2



Cotter for Research on Elementary and Middle Schools (CREMS)
The Johns H6 "' University
3505 North 6, , street
Baltinxn, MD 21218
(301) 338-7570

Coalition of Essential Schools
Box 1938
Brown University
Providence, RI 02912
(401) 863-3384

Education Writers Association
1001 Connecticut Avenue, N.W.

_ Suite 310
Washington, D.C. 20036

Institute for Citizen Involvement in Education
10 Seminary Place
New Brunswick, NJ 08903
(201) 745-5849

National Middle School Association
4807 Evanswood Drive
Columbus, OH 43229-6292
(614) 848-8211

The National Resource Center for Middle Grades Education
University of South Flocida
College of Education, EDU-115
T- a, FL 33620-5650
(813 974-2530

William T. Grant Foundation
Commission on Youth and America's Future
1001 Connecticut Avenue, N.W.
Suite 301
Washington, D.C. 20036
(202) 775-9731

Yale Child Study Center
P.O. Box 3333
230 South Frontage Road
New Haven, CT 06510
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PROGRAM IDEAS:

Helping Parents Become Oriented To Junior High School
In Middlebury, Vermont

At Middlebury Junior High School in hfiddlebury, Vamont, the school and tawher
advisors have a number always to help odent and engage the intaest of sixth-pade
=lents and timir parents. InPebruaty, prkr to students entering the seventh grade,
the process be with a series of discussion groups for parems. At these
discussions, - are inidally held at the elementary schools, "" 4 quesdons and
unmans am addressed after vkwbg a videotape about . Uniun Junkir High
School

Throughout the . and summer, patents receive informadon ft= the school in the
form of nwsletters, -4A1-` and a puents' handbook. In May, there is an annual
cuiriculum fair that sixth-grade parents and students attend. Also, parents and sixth-

temhen receive a questionnaire that requests information about their child, e.g.
likes and dislikes, concerns. Over the summer, the Teacher Advisor contacts

the parents in mder to answer any questions tiny may have. Each teacher has only
eight to ten students to advise!
In the fall, several open houses are held during which parents meet both their children's
teams (their five com teachers) and their teacher advisors. The &dame department
facilitates the program.

RE farther information on heddlebury, Vamotu Junior NO School, see "Parent Involvement in New
NUM° The New %tuns Institute, Center fa Human Resources, Brandeis University, Rao=
Guide Series, Val, 1989.
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A Parental Involvement Model at Montgomery Jr. High School
In San Diego, California

24a.i4 Jr. High School in San Diego has a full range of t involvement
acdvides. Th Parent Partnaship Program handbook states schools cannot take
on the toie . fir wand% students. Tley state clearly how Pawns andether . , , =maws can ,4 and contribute to the efforts of dm schools. It is,

a two-way stnet; teachers expect as their d and they it. limy also reward
it, with 28 ways of mcognizing %figments a pot 1, - dinner for volunteers4 It
and spouses.

At the ' ''.111111" of dm sclwol year, a "Help Your School - Be a Volunteer!" form is
astnismd, 6- if parents would be interested in . - I involved in office work,
newsletter rinscluction, _ .... ,. , , . masts of absent "" ' ts, in the
classroom or in after . , . . tutoring. "Would you like to I. on 1, - I. occasions
(book fair, bake sales, chapattis dances, 7th grade patent . or lunch time sales)?
Would you be interested in giving a workshop, attending Shadow-Your-Student Day
(enjoy a typical Junior High School day and attend all you child's classes), working
on Adopt-a-Senior Citizen Grandparent . ., .. and runnin the Family .4". b"k'
Night cosponsored with a computer store? ' . days and what hours?" W . , and
home pham are requested.

At Montgomery Jr. Hi , the principal and teachers reach out with clear messages
about what is - of patents. For example:

The school offers worksh $ that help parents be better parents, for example
"Systematic Training For sective Parenting For Teenager% Who's In
Home? You Or Your Kidsr A Drug Awareness Week and Workshops;
classes.

In Your
ESL

The school reaches out unabashedly to businesses and the ravy in their Adopt-a-
School Program. The students benefit from linkere with adults outside tiv: school. At
the Naval installadon, they can take a course, tour the facilities, work with a tutor, get
athletic =chin& get help with vocatimal education and 1 . an extmcurriagar club.
They can be ..... w ,... as an outstanding student,... , in how-to-get a job
lessons and be gible for part-time work. Navy personnel instruct in nutdtim,
fitness, drug abuse and goal attainment. To teachers: These Navy adopters also graded
test papers!

Source: ?arm Parmenhip Programs: 1987, published by Montgomery Junior High School. Fee
further intbrmaiko contact Anne Benedict, Intervatdon Coordinator, hfontgomay Junior High
School, 1051 Picador Boulevard, San Diego, California 92154, (619) 691-5499 or (619) 691-5440.
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PROGRAM IDEAS:

The case-studies that follow describe a number of middle-grades advisory 6 :6 that
some Pam ons Education activities. Although none call the a

Advisor,* al i nOne offer =dents the 6.6i"6 -4' army of Funny Options
acdvides =amended in this lie 6 we nevestheless -4 that thaie examples are
worthy of attention.

Advisory at Broomfield Heights Middle School
Arvada, Colorado

At Broomfield Heights Middle School the advisory program gilled °Reach for the
Heights." Each advisor has 20 students, all from the sane -ride. Students ma with
tlwir advisor for 18 minutes each day, and reserve Wsiesdity ard Thursday for
snuaured acdvity. School counselors, with adminis, ative help, 7, repare a monthly
resource book for this plogram which includes instructioa in de7i4on-making, life
skills, and commimication.

Sow= Advisor.Advisee Prosrams: Why, What and How, 1986, by Michael James, published by the
National Middle School Anociatkm, 4807 Eivanswood Drive, Columbus, Ohio 432294292.

Putnam County Schools, Winfield, West Virginia

Putnam County, West all. reorganized its schools with the goal of enhancing the
affective growth and t of children. They created four small middle whools
to house grades 6 thmugh 8. Putnam County educators felt that the best way to
incorporate an affective curriculum was to have an advisory program. About dm same
time the West Virginia Depamnent of Education blished four objectives for its Middle
Childhood Guidance Program. The fourth ob . relates directly to Future Options
Education: "'lb assist students in acquiring an awareness of their envizonment as it
related to personal-social, career and academic development." Out of that objective
Rowed the structured of the eighth advisory That plogram
hicludes 4111 es covering . , making to careers, goal setting,
interests . to camas, aptitudes related to camas and relating school subjects to
careas along with a module encouraging individual projects.

Sour= Advisor-Advisee Program Why, What and How, 1986, by Michael James, published by the
National Middle School Association, 4807 Evanswood Drive, Columbus, Ohio 432294292.
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What are the Benefits of Mentoring?

Menteeing is an excellent technique for all students, but particularly for disadvantaged
adolescents. It can incluse the likelihood that they will in school and graduate

sand with a werhaNe, realistic plan far higher _ training, or skilled
:s

e, irc.11

Jobs.

Menterte
with ideas,

4.1111'

IIIt s;
into students' lives a taste of the world outside of home and school along

and inspiration that come from an entirely diffaent base of
Having a mentor can give an adolescent the confidence to foam other
with adults and make positive connecdons with the larger world. Mentees

fiequently with their mentor and, as a sunk, become alAe to do for themselves
what these older persons have done for them.

This sounds Me a powerfill way to help young people and it is!

Where Are Today's Mt.ntors Found?

While Primary Advisors are mixt citen associated with the school, mentors can be found in
businesses, civic and commimity based orpnitations, colleges, vohmtary gawks,
mdrement amen, and odic. local ceganizadona

Anyone with time for mentoring and a concern for young people can be involved. They
usually volunteer or am paid a - to help students one-on-one. While it is preferable
that minion be fions sinsilar to the students with whom they are paired,. there
have been many " mentors whose backgrounds differ from the students assigned
to them.

Reauitment is often handled through personal contacts and individual refertals generally
the most time-consuming, but most effective mahods. Another effective technique is to
find a commtuthy leader to "champion" mastering. Sites with a strong connnitted
champion have a relatively painless time finding a good pool of prospective mentors.

Recndtment works well when a school hooks up with a cohesive adult organization - for
example: a local university, a business group, a chinch group, a civic associatkm, a
community-based orgimizadon or a professkmal club. It is crucial that this organization
have the conmsitment and capacity to mcniit, train, and match panicipants. In afklition, the
organitadcm should monitor their progress and provide support as needed. It is helpful for
the arpnization to have linkages with institutions of higher education, foundations and
other community resources.

What Does It Take To Operate an Effective Mentoring Program?

Althoigh mentoring initiatives are not always school-tesed, one usually fmds that in
schools, mentoring is a department-, house-or school-wide undertaking. It is not an
activity suchen undertake alone. Rather, it is a team effort in which panmts, the student's
adviscr, Imam, the principal and the mentor work together with the student on the
student's behalf.

As in any inwortant and large scale pannership, mentoring pro
for planning tasks such as targeting and enrollmg potential

7 4

'14

require adequate time
recruiting, ("denting

6 3



and training potendal mentors; and communicadng with school officials, including
advisors, teachers, and "." Program stan-up also tequila close attention to support
the mentor-student

Effective programs rotprirn coordination and of mentms. They call for
conummicadon I" the family of each =dent to ens= that 11 understand the goal of
the mentor telatitmship and trust the individual with whcsn their child is paired.

Timy need to be of a dghdy run, closely mcmitcred program cmnbining in-school
It 111 to high wWd and college, and a Primal)! Advisor who carefully

tracks relatitaship.

What are the Traits of an Effective Mentor?

Them is no single *model" of egood" mentor. Different mentors have different qualities.
Using age as one example:

An older mentor, for example, might be able to offer a mentee a feeling of stability, a
sense of history, a sureness of the value of annpetence. An older 's
knowledge of the and downs" of life often gives himilter the Ill to k4 a
=wee alive for ipals even though things seem tough at the moment. An
elderly person has been around and can teach a youngster how to navigate through
the systems of life. Success with an elder mentm may also empowe student seek
out and find other adults who can be helpful.

o Middle-aged mentors have generally established themselves in their careers to the
extent thy they have some control over their schedules and wotk-place routine.
These mentors can bring their mentees into work, show them around, let them follow
them around as they work, and involve them in some work activities.

1.3 Ymm - mentors, while lacldng the seasoning that comes with age and experience,
can )-1'"" exploit their narrower age differential to develop close rapport with a young
adolescent.

Re , i .1 -0 of age or expoience, mentors must be carefully screened to enmne they are
1 . to make the necessary time commitment, that they genuinely like young people and

enjoy their company, have . . . interpersonal skills, pomace and persistence, and have a
realistic expectation about i. and the effon .. w .. New mentors need
orientation in program objectives and how to work with . .lescents.
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What Makes A Good Adult Mentor?

Respect fa: youi-4 people and an understanding of the challenges of their lives in
and out of school.

A personal comminnent to do what it takes to insure that the =dent makes it.

A willingness to listen and be as non-Judgmental as possible, to be then to help
solve problems young people encounter along the way to success.

Openness to learning what life is hire from a young panes point of view.

A concan about the community.

What Keeps Mentors Involved?

Administrators of menacing programs generally agree that adults continue as mentors
far longer if they have:

Formal training in ways to work with and relate to students;

On-going support when then run into problems they can't handle; and

An opportunity to get together with other mentors to share experiences.

Portions of this Stake we adapted fiorn Connections: Linking Youth With Caring Adults, A Guide
to Meowing, by Joan Walsh, Urban Strategies Council, Oakland, California.

7 f; 6 5



PROGRAM IDEAS:

At Risk Youth Care To Learn When Someone Learns To Care:
Illiwaukee's One on One Teen Initiative Program

Milwaukee's One on One program is to help mena stay in school, ilninove
their educational performance, and - their career opdons. A collaborative effort
involving the schools, community armies and business organizations, One on One

to snake a difference primarily by offering each younpter the support and
de caring adult mentor. TU program is based on the philosophy that a

idgnificant and sustaining
"help tint teen develop a sense d worth, instill nines* guide nuriositY, and
encourage a purposeful life."

between a manne adult awl a young pason can14 14 I I

Menus, recruited from dr city's business and - organizadons,gend about
two hours a week m a variety d activities with youth such as helping
hmnework, attending events, or just sure the younpter gets so sclmol.
Mews= ore 4,- in their roles through - classes and group sessions with

As one executive summed it , "Mentoring can make a positive
in the life °fa young student. The i on One experience is significant and

worthwhile for our businesses, our volunteers, and ow youth."

Fa mons informatics), contact Rhonda Taylor. Director, One On One, 101 West Pleasant Street, Suite
102, Milwaukee, Wl, 53212, (414) 224.0300. Adapted from article and newsleuer re: One on One,
Milwaukee's Teen Initiative,

Baithnore's Project RAISE

Although we cannot yet say that it will prove "successful," Baldmore, Maryland's
ProjectRAISE represents an ambitious, innovative model worth looldng at. It is a
seven-year-long mentoring project "' " to ensure high school graduation in 1995
for inner-city sixth graders. Seven sponsors have eswh adopted a middle-grades
class of 60 students. Sponsors provide each child with an adult mentor in a program of
scademic and personal development through hisiher senior rear in high school.

Project RAISE% sponsors are a Catholic women's college, an historically Black
college, one White and one Black church, two private businesses, an investment firm, a
bank and a Black fraternity. The conmritment to muching institudonal sponsors with
whole classes reflects the attempt to build community as well as personal

relationships. Each sponsw has also made a financial commitment to
support the pogram.

The project provides tutoring in basic skills, workshops on careers, leadership, family
issues, subsist= abuse and adolescent sexuality. Contributions support
administmdon, mentor training, and salaries for project staff and site coordinators. The

liaris administued by the Fund for Educational Excellence, 616 D. North Eutaw
, Baltimore, MD, (301) 685-8300.

6 6
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Career Beginnings (Cont.)

Thini, students have the opportunity to work in entry-level sununer jobs with career
in the pdvate ce public sector. This experience helps them undersmnd the
of the work-place and Oyes them an oppornmity toearn a regularciparbeck.

the simmer, work =penance is to "" by at least 30 hours
enrichment which helps reduce the - "" loss that y occurs over

the sunaner. Althougp "real . may not be +. t . for 4 grades students,
there are 11, ei 1 r such as , service, "rent-a-idd" plograms.
baby-sitting, - job-related experiences I" " investigadng.

Fourth, cawing advising, advocacy and counseling during the school year aml the
summer students focused on the fan and woddng toward goals. Bach student
has an plan that provides both a tracking mechanism and an early
intervention system that 4 immediate action from the local Cuter Beginninfs'
staff when ti. arise. " aspect of Career Beginnings is appropriate for middle-
grades .. ts.

Finally, following high school graduation, the Career Be.iiii staff stays in touch
with all students to ensure that they are reaching the goals they set for themselves.
We can =slate this 11SpeCt of Career Beginnings to the transition to high schooL
Kiddie-grades personnel can stop viewing their job as " 4. 4 404 .I. 0 when students
nuove into high school. Perhaps, each middle school tt . t . do follow-up to assure
that its graduates rce actually adapting to, and succeeding in, high school.

For further information, see Tamer Beginningt Helping Disadvantaged Youth Achim Their
POtential," 1989, by William Bloomfield, published by the Phi Beta Kappa Educational Foundation,
P.O. Box 789, Bloomingtcs. Indiana, order Fastback Tide 0293.

Contact William Bloomfield, Career Beginnings National Office, Brandeis University, Heller Graduate
School, 60 Turner Street, P.O. Box 9110, Wahham, MA 022544110. 1400.343AM-

'7 9 6 8



"Social Mentoring" At Frick Junior High School, Oakland, Califbrnia

At Frick Junkor High School, Chidand, Ca liftenia, Principal June Jackson stmted a
"social mentaing" program for ha female uudents. Social mentoring
generally sze based on aeadng teladonships for friendship and to a young
pawn's acquaintance wish adults. Mum got au understanding of anther Oakland
program, the successful *Oakland Scholars- ,Achievas Program," and
meowing would make a diffaence for her :Watts, many of whom come single-
parent hams, move a lot, and live disrupted lives. She wanted them to have a
relationship with someone who would be an anchor.

She worked with a civic group, Black Women Organized for Educational
Delta Sigma Theta sorority has since the pmpum which has been in
for several years now and has over matches. Jackson recannnends
sponsorship because it glves the mentors more of a sense of ownmhip,
umse of comnamity nd mutual assistance among the memors.

This program descsiption was drawn from *Connection Linking Youth With Caring Adults: A Guide
To Mewing: 1989, by the Urban Strategies Council of Oakland, Wanda, written by Jon Walsh,
Urban Strategies Camcil, Thornton House, 672 13th Sued, Oakland, CA 94612, (415) 893-2404.

Far fmthet information, contact Arne Jackson, Principal, Frick kinky MO School, 2845 64th
Annus, Oakland, CA 94606, (415) 562-6565, or Dade Wood-Jones, Executive Director, Black
Women Organized for Educational Development, 518 17th Street, Suite 202, Oakland, CA 94612,
(415) 763-9501.

Boys & Girls Clubs of America Mentoring Middle-Schoolers

Thzurgh their One-With-One career exploration program, the Boys & Girls Clubs of
America are matching junior high and high school age youth with adult vohmteers
based on the youth's career interests. Mentors give advice and a first-
hand experkace exploring a professional or camer Local Clubs - " " with
involved in itriri-c! 's carea exploration and planning.
schools and -4 4 with the information and assistance they need to become

in places like Ft. Worth, Texag Bay City, Michigan; San Francisco, California; and
Tampa, Floridr, youngsters who dream of becoming doctors, lawyers, jet pilots or
business people are paired with pmfessionals in those fields. The In shows
youngsters that they can achieve, while also exposing them to the . work and study
requhed to reach these goals.

For further information, contact Jeannine Bokor, Director. Career Exploration Program, Boys' Clubs
c Jacrica, 771 First Avenue, New York NY 10017, (212) 351-5900. Adapted from Operadon

(ne With One PM= and from 'Wog= Gives Young a Handhold Ur. Star-Telegram,
Fon Worth, TX (1/31)87).
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CHAPTER 4:

ASSESSING STUDENTS

"How do we determine what kinds of he0 the student needs
and wants, and where and how do we aka the dasa to
enable then; and us to make intelligent choices abow the
*lifer

Assessment is the key.

WHAT IS ASSESSMENT?

Assessment is an ongoing process of questioning and communication involving strategies
such as gathering existing data, testing, interviewing, and observing.

A thorough assessment enables the student, his/her teachers, the Primary Advisor, and all
of the other stakeholders to understand where the student is starting from, and to measure
bow sihe is progressing at any point in time. Through ongoing assessment, key adults can
hear, see, and sense a student's situation. They learn who the student is, what strengths
can be worked with, what vulnerabilities must be compensated for, and what progress is
being made. The responses to such information can then be tailor-made to that particular
student.

Assessment is generally performed at the outset, to determine "When do we start with this
particular student?" As ume passes and activities are completed, further assessment can
provide information such as, "Where is the student now and what proven has been
made?" In other wroth, assessment reflects the student's situation at the time of the
assessment. It also acknowledges that the student's situation will probably change
frequently.

Let's be candid about assessment it is an art rather than a science. All assessment
techniques have their limitations, and that must be understood up front. In fact,
mchometricians spend their lives trying to develop accurate assessment insmnnents.
We're not suggesting that a Future Options assessment must be a burdensome task
undertaken by skilled psychometricians. Rather, it is a useful tool to help plan for future
career and higher education options.

7 0
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The determination of who handles which aspects of assessment must be made locally.
Often, it will be handled by more than one player. We would suggest, therefore, that the
student's Primary Advisor coordinate the various assessment processes and be ultimately
respcesible for assuring that a thorough assessment gets done.

We also feel strongl that a Future Options Plan (see Chapter 5) should not be developed
until a knowled e adult has reviewed and interpreted assessment data with the student,
and the student concuned that it presents a reliy representative arxl murate
picture.

WHERE Do WE GET ASSESSMENT DATA?

Students will be the prima?, source of information about themselves. They Call be talked to
infonnally or intaviewed =sally. Students can be tested and questima Teachers are
another major source of information, since they observe the student regularly in classroom
and group activities.

Assessment can be fun too. Much information can be gathered through strummed
exercises, group discussions, and other classroom activities that focus on future issues.

In add'tion, much useful information about the adolescent may be gathered through:

O personal discussions and interviews;
O talks with teachers;
O opinions of teachers and teaching teams;
O input from other knowledgeable adults;
O verbal and written reports;
O self-awareness classroom/group exercise%
O values clarificaticm classroom/group exercises;
O analysis/feedback of assessments to students to check validity and

levise as needed; and
O parental input.

WHAT DOES AN ASSESSMENT REVEAL?

A comprehensive Future Options Education assessment might seek information on issues
such as the student's:

short- and long-term goals;
knowledge of the labor market
knowledge of the realities of post-secondary education;
knowledge of post-high-school training opportunities;
educational strengths and needs;
talents and interests;
existing support network and environmental barriers;
needs for help from the human service system.
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Of course, the extensiveness and comprehensiveness of the assessment process can be
determined by each school according to available resources and time. Following is an
assessment containing suggested questions based upon the aforementioned

ve list of categories.

ASSESSMENT GUIDE FOR MIDDLE-GRADES STUDENTS

Short- and Long-Term Goals:

We can assume that nearly all middle-grades students will benefit from activities that
"broaden their horizons" introducing them to options they didn't know existed, creating
new dreams, and putting current =es into perspective. To provide a feel for how
extensive intaventions for a student must be, asseument might include questions such as:

El What are the student's dreams?
O What does the student want to do with his or her life?
O What "little things" and "big thinp" does stbe want? Do they have to be obtained

now? Can they wait and, if so, for how long?
O Does the student include a sldlled job and/or post-his-school education/training

among his/her long-term goals? If not, why?
O How did the student develop these ideas?
O What interventions would help expand the student's dreams and/or bring reality to

unrealistic ones?

Knowledge of the Labor Market:

Most young adolescents have little understanding about opportunities available to them in
the adult laba market, and about the relationship between education and job prospects.
Some may have parents who do not work. Their own occupational knowledge may derive
primarily from television (and hence may assume, for example, that hospital careers are
limited to doctor, nurse, housekeeper, and orderly, etc.).

Those middle-grades youth with "vaditional" work experience have usually dale baby-
sitting, delivered newspapers, mowed lawns, or other had other temporary "ad hoc" jobs -.
none of which provide much in the way of introductions to the adult labor market.
Unfortunately, some young adolescents have had significant experience with "non-
traditional jobs" in the underground economy (drug-dealing, seg "hot" goods, etc.) --
experiences that may provide transferable dolls, but are not the types of adult jobs we'd
like them to pursue.

Assessment can help us understand what young people . ive about the labor market,
their place in it, and the role of education in their lives. . this information, we can help
students make educated, non-limiting decisions about their futures. Toward this end,
assessment can investigate questions such as:

O What is the student's perception of why people work?
O What does the student consider to be a "good" job after high school? Does the

student consider such a job to be a viable goal? Why or why not?

7 2
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o What vocatitnial and career interests does the student express? Does the student
Mate these interests to other aspects of his/her life?

o Are these interests mastic?
o What additional skills are needed?
o What employment expoiences or knowledge does the snidan have?
o If the student could assume that s/he mad be hired in thejob of his/her dreams.

what would that job be? Why?
o What &es the student think *work" is all about?
o Does the student view who go to work in good jobs each day to be

"diffezent" from him/her? what ways?
o Does the student know about tradidatal work environments and expectations?

Does s/he understand how aspects of Wool relate to those environments?
o Does the student understand that the academic racks available in the middle-grades

re high sclwol may affect his/her chances to obtain a good job?
ID Does the student tmdastand what it will take to advance through academic racks

from where sihe is to where s/he might wish to be?
O Does the student vasp how his/her current actions, choices, and/or decisions may

affect his/her chances for a good job after high school?
O What interventions would help expand the student's labor market understanding or

goals, and/or bring reality to unrealistic views?

Knowledge of the Realities of Post-Secondary Education and Training:

We know that many students assume that college or pou-high-school training are out of the
quection. We also know that a goodly percentage of these students shouldn't make this
assumption. Other students say that they want to go to college, but haven't the faintest idea
about what it takes ro do so. If we are to enable young people to realistically pursue their
potential, we need to intervene. Assessment can enable us to know what types of
interventions each student needs. We can ask questions such as:

O Does the student assume that s/he will eventually pursue education or raining after
high school?

O If the student could assume that sihe would attend college or other training, what
subject area would s/he pick? Why?

o Does the student understand what must be done dining middle-grades and high
school in order to make pursuit of post-high- school education or training possible?

O If the student assumes that s/he will not pursue education after the middle-grades or
high school, why not?

O How does the student view "education in general?"
O What does the student think post-secondary education is like?

Does the student think that students who pursue education or training after high
school are "different" from him/her? In what ways?

O Does the student know how the post-secondary environment and expectations differ
from the midille-grades, from high school?

O Is the smdent swan of what colleges or training schools look for when considering
an application for admission?

13 Are the student and his/her family aware that financial aid may be available for a
college education or training after high school?
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O Does the student understand how hiVher cluice of high school will affect his/her
fume

O Does the stulent understand that dx academic tracks available in the middle-grades
or high school may affect his/her choices to attaid college or other training?

o Does dm student understand what it will take to advance through academic tracks
iron where s/he is to where s/he might wish to be?

O Does the student grasp how his/her current actions, choices, and/or decisions may
affect his/her chasms fa a college education or post-seccadary training down the

O
road?
What interventions would help expand the student's understanding of post-
secondary education or training?

0 What interventicas would help the student develop realistic goals toward post-
secondary education or training, and/or bring reality to unrealistic views?

Educational Strengths and Needs:

If a student is to eventually attain the goal of a Wiled or education/training after high
school, sihe will need to pursue and achieve (at both e middle-grades and high school
levels) a course of study leading to that goal. Assessment can help identify what the
student will have to do during the middle-grades years to open, or keep open, these post-
secondary options. Questions such as those which follow will help:

O What has been the student's educational history?
O Could specific interventions assist a student to pursue post- secceidary education or

training if, at present, s/he is not considering either to be an option?
o Is the student receiving educational content that will allow for access to knowledge

that will lead to post-secondary education or training if Whe so chooses?
O Could the student obtain a sldlled job after high school graduation if s/he continues

performing (academically and otherwise) as s/he has so far, and in the course of
study s/he is in? If not, what academic (or other) interventions would it take to
change this?

o How long would any needed academic interventions take, what would they require,
and where would they lead?

O How is the student's attendance?
O Where is s/he strong?
o In what subjects is help needed?
O How does Whe learn?
O What problems, if any, have cropped up? When?
O Do panerns emerge in the relationship of the participant to teachers and school

authorities?
O What interventions would help expand the student's understanding of his/her

educational strengths or needs?

Talents and Interests:

Most young people are armed with an array of talents, alth( ,:sh many may be unrecognized
or dormant Assessment can identify some of these, and may reveal previously unknown
strengths enroute to helping a young person pursue new and exciting goals. Questions
such as the following may identify important talents or interests:
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O What has the young person been doing, so far, to "get by" in the world?
o What is s/Im proud of?
o What is Whe good at?
o What hobbies does s/he have?
o What excites him/her?
o How do thew slcills or interests relate to hisiber goals?
O Ate there skills or interests that 5/be would like the opportunity to develop further in

some way?

Existing Support Network and Environmental Barriers:

Young adolescents need the support and guidance of adults and peers to recognize and
their full potential. Certainly some of this can come from the school system;

as we all know, the schools can't do it alone.t:o

A solid assessment process identifies adults and peers who can play a positive role in the
Future Options Education process, and pinpoints negative environmental influences.
Questions such as the following should be asked:

O Wlx) does the student admire and/or turn to for help?
O Who are available mle models?
o What is the young person's support system -- siblings, extended family,

boy/girlfriends, other close friends?
O What type of relarionships exist in this "family?"
O Did any "family" members or available role models attend college?
O Can the "family" or available role models lx counted upon to support the student's

post-high-school goals?

Similarly, neptive influences in the "support system" should be identified. Often these
le or their opinions can be "turned around or offset. Hence the following questions

Pear

O Does the student say, "Why should I bother with school?" If so, why?
O Who or what in the young person's life is telling him/her that sihe shouldn't bother

with education or pursue his/her dreams?
O What environmental factors seem more anractive than traditional routes to success?
El Is there tegular conflict within the "family?"
O Is a "family" intervention needed?
ID What are the objections to the student's post-high-school advancement?

Needs for Help from the Human Service System (optional to FOE):

Some young adolescents face obstacles to penal& fulfillment that require interventions
from organizations or professionals outside the school. Assessment can pinpoint these
situations, and can contribute to significantly improved school performance among young
people who are given outside help. Questions such as the following can help identify non-
school barriers to success:

87
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13 Are there any major problems that must be overcome before other work becomes
possible (crisis intenrention)?

o Is the student eating appropriately?
13 Does the student reside in livable" shelter?
O Does the student demonstrate basic permal hygiene?
13 Does tl* student need help with medical, vision, hearing, dental, and/or mental

health check-ups and treatment?
13 Does the student need assistance to deal with the effects and yeoman of any

existing medical condition?
13 Does the student need prescription drugs?
o If the student is sexually active, does s/he understand and use appropriate binh

contird techniques?
13 Does the student abuse alcohol or drugs?
E3 Is the student aware of the dangers of AIDS and how it is transmitted?
13 Does an adjudicated student have access to, and use, a lawyer to handle any

outstanding issues with the juvenile justice system? Has Whe maintained regular
=tact with probation or other court officers as part of his or her sentencing? Has
silie worked toward any sentencing requirements tied to court involvement?

10 Which institutions has the student attended previously?
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CHAPTER 5:

THE FUTURE OPTIONS PLAN

"Would you tell m e please, which way I ought to walk from
her?"
Mat depends a great deal on where wu tem to get to,"
said the Cat
"I don't much care where --" said Alice.
"Then it doesn't matter which way you walk" said the Cat.

so long as I get somewhere," Alice added as an
ottplanation.
"Oh, you're sure to do that," said the Cat, "if you only walk

far enough."
Lewis Carroll, Alice in Wonderland

Lstudents don't know where they are going, how will they know when they've arrived?

It makes sense to help them plan beforehand what general usually VERY general
direction they might want to go, and why. They need to consider the mad-maps and other
tools they may need slim the way. We believe that good Fume Options Education
requires a fomuil plan. But we understand that same of you may disagree, and be
concerned about the paperwork involved.

FUTURE OPTIONS EDUCATION CALLS FOR A PLAN

Development of a plan during the early adolescent years shouldn't imply "steering" kids
into careers prematurely. The existare of a Future Options Plan doesn't imply that
students can't change course, take alternate mites, or explore the ti2Taill. It just means that
they, rather than flailing aramd, need some general sense of direction and purpose far their
actions and activities. They need some future goal, no matter how vague. They need a
sense of what to expect along the way in terms of obstacles and hazards, safe harbors,
passageways, and resting spots.

The simpkst way to set a direction and chart a course is to develop a plan we with the
flexibility needed to address young adolescents' ever-chankling needs and interests. This
plan then forms the foundation for a successful Fla= Options Education program.

The premise for this chapter might well be, "If you fail to elan, you plan to faiL" A
comprehensive Future Options Education intervention bepns with a plan for each student.

7 7
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This chapter considers what this is, why it is needed, when it is developed, how it is
dewloped, and how to get

IT'S ALL IN THE IMPLEMENTATION

We know that the issue of .., a plan for a middle stitool =Went is franght with
challatges. We are swam that the . . .k don to develop a plan is easier said than done.
Wlm tkvelops the . ? Who tracks progress? Mu) has access to the informatim? How
do you ensue , and yet ensure that the important information roaches the

11

who may beereicittoe t? Hazed° yofmni It from bteici4eon!1!.
toward

i

certain option, and including others All . these .'" and are very real
they ate all matters to be worked out in " I I " And, solutions abound.

We don't think that these problems challenges, really, for xou to solve should stop us
from implementing a Future . Education Plan for each child. The rewards, in our
opinion, outweigh the poten costs and inconveniences.

WHAT IS A FUTURE OPTIONS EDUCATION PLAN?

In our ideal model, a Future Options Plan (hereafter known as the "Plan") is a
comprehensive, ever-changing document that flows directly from regular assessments of
the student It uanslates assessment data into a strategically - enced series of action
steps. A well-fommlated Plan details a series of mutual, . tc. actions on the part of
the student and several supportive adults *at exploit the studenes strengths and overcome
his/her deficits on the way to meeting the studenes goals.

Ideally, a comprehensive Future Options Plan is developed by a team that intiudes not only
the student and his/her Primary Advisor, but also teachers, counselors, family members,
and other key individuals (mentors, role models, valued peers, etc.).

With input from these e, the Plan establishes individualized, age- and stage-
appropriate intervention 4 t address a vaiety of students' needs, and assure continuity
between the middle-pades and high school. The Plan defines through what means and
over what period of UM action steps will be implemented. It also identifies who will be
responsible for canying out and monitoring its various components.

With well-formulated Future Options Plans to guide them, an increased number of middle-
grades smdents will possess the hope and means to enter the tenth grade seekin; and
prepared to pursue post-secondary educatice or training, or a skilled job after high school
graduation.

The goals of a comprehensive Future Options Plan tie directly back to assessment, and
might include:

o identifying and developing short- and long-term goals;
O enhancing knowledge of the labor market;
O enhancing knowledge of post-secondary education and training;
13 developing educaticsal strengths and overcoming needs;
o identifying and supporting talents and interests;

9 1
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10 utilizing existing support netvaxics and overcoming environmental
battlers;

El identifying needs for help from the human service system, and linking
the student with that system's resources;

13 :wising evesything above as changes occur.

WHEN SHOULD ThE PLAN BE DEVELOPED?

Ideally, devebpment of the Future .1. Plan starts when a mident enters the middle-
grades. However, the Plan is not set strtne. It must be livable. Mu Plan must be
reviewed and revised regularly to allow for the many changes that can be expected as the
student learns more, advances, overcomes haulers, encounters hindered by barriers, or
alten his/her goals.

The Plan doesn't stop at the end of the middle-grades. It needs to look at the transition to
high school too.

WHAT MIGHT BE INCLUDED IN THE PLAN?

A Future Options Plan may include items such ILS:

CI the student's goals, strengths, interests, and limitations;
13 knowledge-enhancement activities pertaining to skilled jobs and post-secondary

ethication or traininx
13 exploratory activities that allow the student to grow, and conuibute to changes in

the Plan;
El other resources, classes, interventions, and activities that the student has chosen to

assist himAer reach goalg
individual(s) or organization(s) that will provide those resource, classes,

interventions, or activities;
13 starting dates, times, ongoing schedules, locations, etc. of activities 'ix services in

which the smcknt will participate;
10 an orientation to local high school offerings;
El the tasks and responsibilities of the student
13 the tasks and responsibilities of the Primary Mvisor,
El the tasks and responsibilities of parents, family members, and significant others;
El the tasks and respcsailities of teachers;
El the tasks and responsibilities of other individuals as the middle-grades level;
El a "pick-up" person at the high school level;

El skills the student must learn if Mx is to take control of his,/her Plan while reducing
dependence upon the Mvisor,

13 the sequence in which activities or interventions should take place;
13 a schedule for subsequent contacts between Primary Advisor, student, parents, and

°them
13 a schedule upon which the Plan will be reviewed;
13 an agreement about whalhappens if one of the parties breaks his/her end of the

=nut;
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o rewards, incentives, or celebrations that acknowledge achievement of goals.
O an agreement with high schools to "pick-up" the Plan when a student moves on to

the high school of his/ha choice.

How Do WE ENSURE THAT THE FLAN REFLEcrs AVAILABLE
RESOURCES?

It's easy, and very dangerous, to develop a"pie-in-the-sky" Plan that has no ties to reality.
It is =lid that the penon(s) who work with the student to develop the Pliin clarify:

o which activities, programs, and other interventions an and are not availab*
O which goals, interests, and barriers identified during assznscient can be overcome

dwough available means;
O which goals, interests, and tonics identified during assessment cannot be

mace= through available means;o which means might be "custon-devel to meet the student's interests and
aspirations if those means do not . y eidst.

How Do WE ENGAGE STUDENTS IN PLAN DEVELOPMENT AND
IMPLEMENTATION?

Some middle-grades students will be excited about Future Options Education and
development of a Future Options Plan. On the other hand, there will be others who, for

reason, will view a Future Options Plan as one more in a string of nonsense steps that
nowhere. They will not automatically treat the Plan seriously.

This cynicism can and should be overcome through involvement and ownership. A student
will be motivated to channel his/her caeca into the Future Options Plan over the long-term
only if the student feels that the Plan is his or hers. It must sufficiently represent his/her
personal self-interest. It cannot be a paper exercise where the adults maintain contol and
"do to" the student.

The student must play an active, empowered role identifying and selecting available
resources, programs, and activities that lead to his/her personal goals. For a student to
make an informed decision about these interventions, the advisor should discuss and seek
consensus on each aspect of the Plan:

1:3 the types of 4ctivities, resources, or Services available;
O Imv they relate to the student's goals;
El what makes each opdon unique pros and cons;
O the location and schedule of each option;
o available dotsfensollment availability,
0 possible delays in entry to each option;
O tbe dme involved in completing each option;
0 eligibility requirements;
0 special circumstances (language barriers, wansponation, etc.).



Ma Icing things even more complex, the student is not the only key player in the dad. Other
playas wM need to be involved to amuse that somebody helps dm indult set goals and
objectives, and undertake a Focus of those goals. h is important that
the =lent and an other es miderstand their mles responsibilides in carrying ast
the Fame Options Plan. Therefore, when the student, his/her Primary Advisor, hislher
parents, and other key individuals have discussed and - , upon a series of action steps,
the Plan should be signed by all as if it west a antract. l" Convect may be a separate
document, or may merely be signets= by all parties on the bottom of the Plan itself. This
step helps amine chili accountability, and munality. Inherent in the contract should be
agteement about what if the Plan falls gut or if the COnUnCt is brOken.

Once the student has made hisiher decisions, the advism helps to access to the chosen
and makes referrals to other - 'b.. if necessary. a student has been

into an activity, program, or the advisor monizes the placanent to assure
that it satisfies the goals set forth in the uudent's FUture Options Plan. If the student is
unable to achieve the specified goals through the placement, the advisor helps to mview and
adju' st the Plan.

Our emphasis on an upfront plan for each young person reflects our belief that some
direction, even if it thanges frequently, is bener than none at all. A Future Options
on Plan is probably the most Math aspect of Future Options Education. Prcause

we understand the difficulty, we would like to hew from principals, teachers, advisois,
counselors, and parents about your experiences in developing FOE Plans for students.
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CHAPTER 6:

1 COMPREHENSIVE FuTuRE OPTIONS
I EDUCATION IMTIATIVES

I
I 'Fine, /mew given me a bunch of good ideas, examples of

programs and interventions that mke up individual
components of Future Options Education. Isn't anyone

I
taking on the whole task? Show me that it's possible to 'do
the rigiuthing!"

111 There are some middle schods wheat Future Options Education is pretty much the

Inorm. Several come to mind, and are described here:

O The Unified School District in Richmond, California's

I
Five Future Studies Schools;

O The Lowell (Massachusetts) City Magnet School, the
Nation's only Micro-Society Scol; and

O The Chiron Middle School in Minneapolis, Minnesota

IThese are not middle schools that learned about ow notion of Future Options Education,
and decided to try it. Rather, they had already figured out that, to achieve their full

I potential, young adolescents need certain basics, and they figured out how to provide them.
These basics included:

I
0 personalized assistance by adults both in school and

outside;

1
0 individualized learning plans geared to students'

special needs, interests, and aptimdes;

O a range of age- and stage- appropriate rograms and

I supportive interventions to provide experiential
learning; and

I D involvement of community resources to broaden
students horizons, and to expand their future options
for higher education and solid careers.

I
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This is a model of learning that will be well-suited to all Future Options Education
programming.

Each school begins the day with "What If" sessions. Students are encouraged to use the
full scope of their imagination to probe the possible and the impossible. For example, the
teacher might pose these questions:

0 What if we lived to be 200 years old?0 How do you become a nuclear engineer?

Fiume Studies employs a sixTart teaching program integrating all skills and requirements .

which me traditionally kein discrete. The usierlying premise of this "thematic currkulum"
is that knowledge development is a dynamic process el intellectual and social exploration.

The six elements of the curriculum are:

O Finding Infbrmatitm: through reading, listening, seeing, experimenting, and
through direct revieval from such resources as libraries, computers, publications
and outside adults.

O Logical Th1nk1n4: through mathematics, analytic problem solving, and the
scientific and inquny method.

O Communicating Effectively: through formal and informal speaking, various
stages of drafting and writing, and visual arts.

O Understanding the Environment: through the biological and physical
sciences, and examining ecological issues.

O Discovering Other Cultures: through examination of history, government,
economics, educational systems, occupations and future choices for humanity.

0 Developing Personal Competence: through art, music, drama, dance,
conflict resolution, self-knowWge, and values clarification.

An important part of each Futures specialty sclool is the Futures Center a multi-media
resource laboratory where students use computers, media equipment, and books to perfomi
research, conduct experimeats, create projects about the present and the future, and about
links between the two.
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An Example of the Future Studies Curriculum
as a Student Might Experience It:

Michael's class is =lying "home Wilding" as a topic within the yearly theme of
Interdependence." In the fiat quarter of tin school year, studious focus on homes of
the resent in California.

0 In Step 1, the class brainstorms all possible types of limes in their community
(apartments, condos, flats, houses, mobile homes, rooming houses, etc.)

0 In Step 2, the class discusses why we have different types of homes, what kinds
of homes me needed by Californians and why, and how homes meet these needs.
Michael works with a cooperative learning gmup d four students to identify

needs a home meets, and Ww various types of limes meet these needs.
, wogs share their wotic with the whole class, and students :mike that

more informaticm is needed. 11fichies group decides to find out about the new
housing development in the neighborhood: why and bow it was Wilt, and who
lives there. Students decide what questions they will ask, and who they will
interview (residents, developers, architects, managers, zoning officials, etc.).

0 In step 3, Michael and a parmer visit the Futon's Center to write interview
questions on the word processor. Membas of the grmip have their own copies.
Using photos took earlier, the other groups plan ex to build =des of
the housing 6 bill -AI Some make sketches, others the materials they
need, and still others read how blueprints are made. While Michael's group is
working in the Center, so fat other students cnie group uses the laser video-disc
player to find .) - of various architectural styles from the Nadonal Art
Archives; -4 ts in the computer area use a 1") cs . J bye to draft their
blueprint; nearby, another group builds S a. of future hones.II III

Activities in the Futures Center are high-tech, and high-touch.

At the end of the quarter, the students share their models and present a report using the
photos and the results of their interviews. The ptupose of the exercise was to make
students comfcntable with change, to give them a sense that social ( and
knowledge are constantly evolving. The was on questi g, exploration,
and experimentation. The , *lens were 4 I by the students, and the solutions
wen developed and tested the students.

For fluter information, contact Dr. Walter L. Masks, Superintendent, Unified School District, 11011 Bina
Avenue, Richmond, California 94804, (415) 234-3825, ext. 2004.
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CITY MAGNET SCHOOL, LOWELL, MASSACHUSETTS: THE
NAnoN's ONLY MICRO-SOCIETY SCHOOL

Now about five years old, this magnet school in the middle of downtown Lowell is the site
of a creative and ambitious undenaldng. Students in a minianwe 64 when
they nm their own ccort lasinesses, law ., publishing companies police
force. While the school's is teaching basic skills, it attempts to do this job in a
very different way. Every I must *work" and 'cipate in the decision-maldng
bOdits *it t. the future of the City School, stri to niake it a mirror of society and a
model of ; democracy.

As a magnet school that reserves 40 percent of its slots fm , , students, everyone at
the school students, parents, teachers and the principal is a . ). tees, choosing to be
there, and agreeing with tlx school's philosophy. With help and " from teachers,
students design and nut a democratic, free-market society. Over past five
students have set up their own govanment, cnadng legislative, executive, and judicial
brandies. They have written and continually revise, amend, and update a school
constitution and laws. They have set up their own courts and system of justice, a system
of taxation through their own internal revenue service, an elected legislature, and even a
lottery to supplement tax revenues.

The sclxiol is divided into three clusters primary (K-2), intermediate (grades 3-5) and
senior (grades 6-8). Each cluster has its own form of local self-government. The smdents
have created an economy and currency (called Morgans instead of dollars, nanzd for a
previous Superintendent). The students run their own banks, have bank accounts, and run
numerous businesses that have real jobs. Everyone gets paid for doing these jobs.

To leam what they need to do these jobs, students must "go to school." They must take
classes, study, and pass "competency exams" before they can hold jobs. For instance, to
get a job in a bank or to start a business, students must pass the banking and accounting
competency exam. To get a job on a newspaper or magazine, students must pass the
publishing exam. Before graduating, students must piss all of the competency exams.
Skills acquired in the classes are practiced and put to use in their micro-society, cementing
the learning and pmmoting the acquisition of more complex and advanced skills.

In any one day, a visitor is likely to find an authenticity mirroring the real world outside:

On a Tuesday aftesnoon, the senior cluster court is in session. The case being heard is
an alleged bank robbery, in which one male student working in the school office
appeared with a large roll of csisp, new Morgans, which he shared with two friends
who then sold the Morgans for real money. The case is being tried by the judge (an
eighth-grade boy) rather than . the more usual jury system. The judge listened to the
prosecutces attempting to a.; 1 that a crime bad been committed, heard the defense
claim that these were no laws against selling for money, read the Constitution
and the laws, and found the defendants human, t urged that the Legislature piss a
law defining the selling of Morgans as a crime. The defendants celebrated their victory
with backslapping, and then filed a civil suit against the school and the Principal for
false arrest.
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And, in another "real world" scenario ...

On one Monday, the Legislature was - " '% with a major financial crisis. The
had rim out of mmusy, because a decision made several weeks 'or that

"welfate" . .414 could be solved by a student loan pm= instituted to
sonie 15 to 1 students who couldn't pass their compeatuy exams, couldn't get paying

Cre
a welfse because students would have no motivaticm to pass

their exams if by dw create a "wodcfare" piegram to create various -

minimum menial (rejected because such make-wcat would interfere with
snicks); or tute a student Imn Fog= (the solution accepted). Now, faced with
the pmblem of how to finance the loan - thereresenadvesfacedthedeclslon
of raising taxes (which they vowed not to if e ) or lowering government
salaries and putting lints on the loan pro 4 41 By the end of the day, they had
authorized the government to borrow 4$ Morgans to pay the govenunent workers
so they could pay taxes; wrangled over which bank to use for the loan (choosing the
one with the lowest interest rate) and considesed a corporate tax on the micro-society
businases to help fund the new budget deficit.

slot ',II
t

The school has been developing its curriculum and its philosophy over many years,
adapting its governance and its o' `o so as needeii The proms of participation in the
governance, the ownership and '4 64tement generated by shared governance, and the high
level of support and participation by parents, indicate that the school is on the right track. It
has a kmg waiting list of families who wish to CAT011 their students.

The micro-society approach was invented by George Richmond (The Micro-Society
School: A Real World in Miniature (Harper & Row, 1973) who piloted the program in a
number of locations in and around New York aty. Richmond aims to transform the
stultifying world of the school and to involve students fully in "the real world." Says
Richmond, "The process must have the power to penetrate the classroom and alter its way
of life. And althoufh the connection with work bears emphasis, the model must also offer
students opportunities to become involved in academic pursuits, in recreation, in civic
projects, and other productive activity. ...lf this model had heroes, they might be called
entrepreneurs."

For more information, comact Robert Weinuaub. Principal, City Magnet School, 43 French Street,
Lowell, MA 01843, (617) 454-5431.

Portions excerpted or adapted from Chapter 8, "City Magnet School, Lowell, in Equity and Choice, May 1,
1986, pp. 67-75.
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THE CHIRON MIDDLE SCHOOL IN MINNEAPOLIS, MINNESOTA

One of the fzst "chatter" schools in the country, Chiron " 6" ICY-ron, and named
for the last planet discovered, and for the wise centaur in ti - mythology who taught
other gods) has been given three years to uy out an alternadve form of education for limits
5 through 8, using its own approach to meeting district learning goals, parent and
community nsources, and unusual sites in the - as the actual schooL The school
district "chartered" a .). of teachers to pm together own school, make cutriculum
decision, team-teach, )1. particiinte in school management. 1-4.. ed by An
President, Albert Shanker, this school's approach has the suppon the union, as a way to
foster professional development, cooperative learning, coaching, and perhaps a totally new
alternative way to provide edwation.

Spearheaded by Afinneapolis real estate developer, Ray Harris, die school is a
public/pivate 61 .°4 with an engiutsis cm the to' world. Students have been to a
juvenile court or a discussica of law and government, to the Dome Stadium to talk about
different types of jobs and what it takes to get games to happen at night, to the cotnfields of
the farm canpus to learn math by auintinf and averaging using cornstalks. The students
are excited about participating in mica-oriented, experiential learning. Activities in arts,
music, and dance are linked to basic skills simh as reading, writing and math. Students
also develop higher-order sldlls such as interviewing, notetaking, analysis, comparison,
and evaluation.

Anchored at three diffesent sites within the community, Chiron uses a downtown site to
explore business, law and government, an environmental site with a science focus, and a
visual and performing arts she with a fine arts focus.

Chiron's 120 fifth and sixth graders mingle in three non-graded groups, which move from
site to she in 12-week shifts. Each site takes responsibility for different aspects of the
cuniculum, using district texts as guides. Teachers work with each child and his or her

.mts to identify the student's interests and learning styles and develop an individualized
*Family Learning Plan," (similar to the concept of the Future Opticas Education Plan
mentioned in this blicatio). Under a site-hssed management ;elan, Chiron staff work
with parent 1'6 1011" ttees to run the school. The school board gave the school a lump-sum
budget, allowing it to decide when to spend its tesources.

Although Chiron students take required district-wide tests, staff and parents are working
with University of Minnesota faculty to devise new ways to evaluate students. Students
might compile portfolios or produce 'lb .4 to &mom= their proficiency in various
areas. Learning will be measured by indi ual progress toward district learning outcomes
in each student's personal learning plan. Students and merits will meet with teachers at
least four times a year to discuss progress.

This student/parent/community partnership applies most of the principals of Future Options
Education. Students interact with the community through community service projects,
working with mentors, and serving I' ticeships -- all Future Options Education
interventions. The school uses an .0, ualized Family Learning Plan. It calls on parents,
mentors and other community resources to provide a nurturing, individualized
environment. It takes advantage of the lessons and resources available in the real world,
and challenges students experientially with real world situations, rather than in
disconnected classrooms.

102 8 8



RN further infcmnation about Chiron, eons= Dr. Kathleen Burke, Chiron School, 25 N. 16th Street,
Minneapolis, MN 55403, (612) 332-6311.

Portions of this case study were escaped or adapted from several newspaper articles. (See, far example.
Mary Jane Smetanka's article, "At Chiron, learning is a hands-on experience.' fimm the Monday, October
16, 1989 Star Tribune; and an ankle by Priscilla Nemeth, °The school that's heaven:1

8 9
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CHAPTER 7:

ORGAMZING A FuTuRE OPTIONS
I EDUCATION INITIATIVE

"O X. INT bought in to your premise that young
adolescents need Future Options Education. Now, how do
we get staned? What kinds of plans do we need, and how
much is this going w cost?"

Regardless of whether one is auempting to develop a very basic Fut= Options

Education initiaiive, or a more
true. They also appear equally
high-school vocational training, or
a national review of secondary
Information Center

model, the following recommendations hold
to activities that are oriented to collep, post-

loyment. These recommendatices are . . from
awareness activities by the Higher ucation

Boston, Masuchusetts.

1 . Esattgamd. Don't rush into a project without careful preparstion. Future
Options Education often deals with "at risk" students who can be easily
discouraged and hurt.

2. asszanizsd. Programs, especially large ones, need tight organization. It
is helpful to give cocsdinaton the necessary time, matenals and
reimbursement for their efforts.

3. &alum Build long and short term evaluations into the program. Use
specific criteria in the process.

4. List EligingIcsummi. Do not waste time in "reinventing the wheel."

5. LisimAnglikka. Consult perms, students, school counselors, community
groups on what they want and how they want to receive it. Act as a catalyst
and facilitator. Involve others in the significant work of the program.

6. Reigh2amnis. Recognize the importance of parents' attitudes. Develop
materials and programs to help parents help their children.

7. Rgaragmhingisal. Enlist the support of the school principal to make
programs work
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Defining students' Future Options needs:

Regardless of structure, this group must define the issues, and communicate those issues to
oher peopk. A fun step might involve collecting and analyzing information dnwn fiom
sources such as:

Malone to middle-grades improvemeo, dropouts, career education, and other
'elated infomation;

0 description of at:poaches others have used
o

;
bnerviews/surveys of suffparentsfstudents;

13 status of local middle-grades students dropout rate, number moving on to
inomotion ram, etc.

0 time-on-task Audi%
0 analysis of test scores;
0 developmental issues and needs of young adolescents.

This information should be synthesized into a form that everyone can understand. Patterns
of infonnation that appear regularly across sources an espectally " t. This synthesis
defines the nal Future Options Educed= needs of local middle- I students, and
establishes a commonly-shared knowledge base.

Setting goals:

Another step is to decide the mission or purpose that will "drive" the Future Options
Education initiative. In other words, e know our students' needs, so how will we
address them?" From this mission flows a set of goals that stem from the needs analysis.

Determining what interventions are needed:

The planning team determines which services, resources, and other activities or options
might be needed by their students.

t this process, it is important that the planning tean3 try to develop a coordinated,
sequenced set of activities that fulfill each of the initiadve's goals. This should

not y that a school must offer the entire of activities described in this...
publication. Much of what we describe has done in a "menu" approach that provides
examples of how Futun I . dons Education activities have or can be done but not
necessarily how they sh . be done.

Communicating this information to others:

One way or another, background information about the Future Options Education initiative
must be made available to a variety ofpeople. An inwortant vehicle for conveying such
informadon is a sheet information-piece that clearly and smcinctly imparts the "vnion"
behind the initiative, its target population, its Minion, in goals, and its potential benefits.
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andfor institutions. -Key players will need to identify peen and subordinates who will need
a) be involved, determbx in what (bnplementing) capacity, and identify for how many
bouts each week and for how long a period. A commcm process for implementing the plan
incorpmates steps such as:

o sell the concept to these players, then mient and train them.
o determine working committees needed.
13 choose who should save on the wwidng committees.
o convene, orient, and ;min members of working comminees.
El have woridng committees . their own mission, pals, objectives, and work

plans congruent with the . mission, goals, objectives, and plan.
O define what's lmown and build on what works.
O determine how known - can be adapted to make them fit a local Future

Options Education Ft 6 6

El determine how one will merp the above to plan a locally acceptable initiative within
a middle level sanctum.
stagger change, phasing it in when ready.

o oversee working committees.
o facilitate communication between players.

9 5
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CHAPTER 8:

"SELLING" FuTuRE OPTIONS
EDUCATION To Omits

"Help me convince others that Future Options Education is
-ft"Med. If our kldtfz&cs had the same kind of education wv

had, they'd be Just fine, wouldn't they?"

No, they wouldn't Times have changed. The world is a diffezent place.

Unfortunately, most schools have zemained the same while the economy and society have
changed. The countsys educational needs are greater. Schools that fail to change with this
trend are schools that fail.

"0 ., 1 recognize the need for clwme. But give me the
anvnunition I need to mobilize my school, engage the
community, marshal business support, and activate parents."

THE FACTS OF WORKLIFE

FACT: The American Workforce is Changing:

A century ago, the United States had the most well-educated workforce in the world.
Today, we lag behind several other developed nadons, and others are gaining on us.

Our economy and the workplace we . g rapidly, and the pace of change is
accelerating. The global nature of the '4 and the upcoming European economic
unification pressure American businesses to . greater quality, productivity and
efficiency.

As we shift to a technology, manufacturing and service economy, the fastest growing
jobs requhe much gher levels of knowledge and skills than wen noquired In tbe past.

Product life-cycles are g to shoner dmeframes, jobs quickly obsolete.
Continuous re-skilling and t -long learning will increasingly . essential. In a word,
American workers must be able to shift tNy as foreign competition and technology
eliminate some jobs while creating others.

9 8
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Jobs themselves are changing in coment and skill requirements. They &mend less rote
activity. The require more ability to analyze problems, wcrdc in teams, work with
excesswe or . 'lett infamadon, cv ask pertinent quesdons. Rapid technological
development and growing mssure of intemational ccespetition will require workas to
have computer literacy weldevdoped, analytical . g abilities. In short,
our peg4odosoiol, koowledge.based Deeds . .1 deeply educated workers
who can think on their feet and Ian on the

The level aasi types of educaticm sugared are escalating, as is the importance of post-
secondary educatica Today, only 22 - - - cid occupations . . a college &we.
Howew, accoaling to the Bwm of - Stadstics. an 65to75 - - ofnew
jobs aeated by dyear2omeeducadco . Idith , . ., and almost
a third will be by cullep . . - Post-secondaty also will be important
for . s financial security. I. likelihood of being poor falls shmply as educed=

rises. In Massachusetts, for instance, only 2.5 percent &people with
Bachelor's degrees are poor as compared with 35 paean of people with 12 years or less
education.

Our population . rate is also declininz hence, smaller ninnben of young .H. are
entering the I Of the new workas entering the labor faze by the year- 111 85

will be women, members of minority groups, or immigrants gnaws who we
e vaditionally not prepared well for the types of jobs that am growing the fastest.

If a larga proportion of a smaller pool of workers must be MOM higidy educated, we
encounter a saious mismatch between the qualifications of our 'ters and the demands
of ow economy.

These factors, combined with domestic daegulation, require a flexible and adaptable
workforce. The day when hart:I work alone guaranteed a reasmable, steady income is past.
Our young people are under-educated and increasingly unqualified to fill the As ow (and
the world) economy offers. This makes our nation less competitive.

FACT: There Is A Growing Need For Future Options Education:

For Employers:

Employers ue already feeling the pinch. A 1989 !urv.)..,,,y, of Fortuare ilr:vin500g acp=anilemes
indicated that 55 percent of respcoding industrial
finding workers with necessary basic educational as ate 62 - -41 of

g service companies. More than one-third of all -,`O I II I companies
cated that they have fotmd it necessary to offer employees "4" -114 courses to

imFove reading, writing and math.

For Our Communities:

Recent statistics show that functional illiteracy is a key common denominator
among at-risk populations: 68 percent of those attested, 85 - t of unwed
mothers, 79 patent of welfare depeadents, 85 percent of - . dropouts, and 72
percent of the unemployed ate fUnctionally illiterate.

The loss of wages, . ts and productivity caps xl by the skills deficit has already
cost businesses an taxrqyers an enormous SUM Add to this the costs of
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and poveny, the loss of earnings and nut revenues, the costs of
welfare aime, and other social costs. Every community's standard of
living and standing are at stake.

For Our Middle Grades Students:

Young people will need to learn how to communicate with co-workers and
customs, verbally and in writing. They will need to blow how to think critically,
solve analytically, and innovate. They will la called upon to deal with

technologies. They will have to . a well-develapd work ethic;
and, most importandy, have the . life-long learning. These am the skills
essential m civic msponsibility . personal fidfillmem.

The message is dear. We must educate the "whole" child. We must find aemtd. o
show students what will be out there after high school, what skills will be
and how to prelate for the fume.

FACT: We Need To Consider The Needs Of The Young Adolescents
We Call "At-Risk:"

We need to go further with young adolescents who we define as "at-risk." They will
require extra help to change their life trajectories.

One in four young people, an estimated seven million, can be considezed "at-risk." These
youth are extremely vulnerable to behaviors that move them toward crime, druit/alcohol
abuse, pregnancy, school failure, and so on. Many eatne from dysfunctional home
environments and/or crime-prone neighborhoods. may be able to eam "big bucks" in
the dmg-trade, in contrast to "peanuts' through traditional means. It is not surprising that
self-defeating behaviors are fueled, encouraged, and sustained.

Why should they bother focusing on their middle-grades education when they have so
many other issues to cope with? %Vhat good is school anyway? What can we do to give
them hope for a better funny, and to relate school to that Mue?

FACT: We Can Start With The Way We Deal, In General, With Young
Adolescents:

Child development . - !Tamil ut education and the social sciences, and the experience
of employment and . is) g -pmgrams all strongly suggest that the years of early
adolescmce (coinciding in ftml American education with grades 6-9) are crucial to
students' future opporumities.

Middle grades students are preoccupied with questions of identity, compare themselves
with others, and form impressions of their Mum options. Their palms and perceptions
may include low self-esteem, lack of role models, poor family situations, Jamming
availability of drugs, gang vioknce, and little undetstanding of the concept that knowledge
can be power.

Growth and change are in the very cells of early adolescence. Yet, mom often than not,
middle-grades schools view the behaviors stemming from the energy inherent in this
natural stage as an eruption to be suppressed. For example:
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O We know that young adolescents need to uy a wide variety of roles. Yet, to make
them a manageable lot, we contain and limit them. We :ugly expose them to the
wide variety of adult roles.

CI We know that young adolescents vary enormously in physical, mental, and
OveermitirehninginatingLanudseta

incaPai Ystudee"nns.schmisi clinsKg4ic age

o We know that during early adolescence, the development of control over one's own
life throat conscious decisionmaldng is aucial. Yet adults make nearly all
meanin decisions far almost all young adolescens almost all the time. Of
course, we do give them the "freedom" to make "safe" decisions.

O We know that early adolescence is an age what natural forces (muscular,
intellectual, glandular, emotional) are causing precipitous peaks and troughs. Yet
we demand internal consistency.

O We know that young adolescents need space and experience to "be" deferent
persons at different times. Yet we expect them to "be" what they said they were last
week.

r.-1 We know that young ackgescents are preoccupied by physical and sexual concerns,
and are frightened by their perceived inadequacy. Yet we operate with them each
day as if such concerns did not exist at all.

o We know that young adolescents need a distinct feeling of present importance, a
present relevancy of their own lives now. Yet we place them in institutions called
junior high schools" which stress out-of-hand theu subordinate status to their next

maturational stage; and then, feed them a diet of watered down "real stuff...

Adapted from: Joan Lipsitz in Growing Up Forgotten: A Review of the Reseasch and Propams Concerning
Early Adolescence, New Brunswick, Transaction Books, 1980, Chapter 2, Page 83.

WHICH STUDENTS SHOULD RECEIVE FUTURE ()MONS
EDUCATION?

FACT: We Can Offer Future Options Education To All Young
Adolescents:

Variations of Future Options Education activities have been impl ted successfully in
schools throughout the United States, While most ate open to all students,

choose to target them to students from families with no previous post-
secondary experience. In other cases, programs are resuicted to students who need
expos= and enrichment in order to be motivated to prepare for post-secondary education
or trainin&

Regardless of what other schools have done, the targeting decision is up to you. We'd like
to suggest that you change some basic premises. Maybe early adolescence can be viewed
as a natural resource that can be cultivated.
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We suggest that FUtwe ons Education should corroborate a set of beliefs that many
educational reformers developmental psychologists have long hekl:

o We must mat as an asset the relentless curiosity of young teens;

13 We must honor their drive to egtpkw the world and make sense out of experience;

O We should encourage and channel their identification with their peer group;

13 We must acknowledge that many young adolescents who haw been labeled as "at-
risk," "undenchieving," or "disadvantaged" have the potential to enter and succeed
in post-secondary othicatioauaining ar "Pod" jobs

As John H. Lunsbury has wrinen: adolescence is a 4.41,1 critical time in
one's development. The seltconcep evolves then lasts .0 life with limited
eitceptions. Aptitudes and intentsts not discovered then may lay dormant fee life.
Therefore, exploratory experiences during the middle leve4 years have trariendous
importance. In fact, the entire curriculum should be t. h In an exploatory mode.
Occupational education, at this level, should not be specific. This is not the unie to
'choose a career and develop a notebook on it.' Rather, it is a time to assess one's self, the
world of work, and the personal attributes important to all careers."
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CHApmR 9:

EVALUATING FUTURE OFTIONS

EDUCATION INITIATIVES

"One more question before nv get to the end of this
publication. How will we know how well we are doing in
implementing Future Optioat Education in our school? Give
us a measuring stick so n v can assess our own progress in
achieving Future Options Education for our students."

There an no hard and fast measures for assessing your Fun= Options Education

interventions. Rather, since each school's approach and methods will vary, assessments
will need to be hand tailored to the individual situations. However, having said that, there
an a few "givens" in performing any evaluation:

ARE FUTURE OPTIONS EDUCATION STRATEGIES EFFECTIVE?

The success of activities that sdmulate students to pursue higher education has been
dominated in terms of what students like and ckin't like about them, how much students
know before and after their ppation, and whether most students made the transidon
from middle-grades to high school than would have otherwise. To this point, results are
positive.

However, because these activides for middle-grades students are a new phenomenon, there
is, as yes, little matte evidence that participation in such activities guarantees that students
who participate will actually emoll in post-secondszy pograms more ftequently than
students who do not pardcipate.

On the job-related end of Fume Options Education, linle is !mown. For the most part,
career educaticm and employment , ,, for middle graders have been watered-down
vex, cidersi ristool needs toatedsiattilleaca.s.aily. men., aftorteronaungdevoted,

adolescents. Indeed, stimulating this work is one purpose of handbook.
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CONCLUSION 

Enme Options &Woke is appropziate for any middle-grades school. accurst, 
schools might begin their iii it at different . . ,1 depending en who activities, 

and supports are in place. . observation is that Flaw Opdcas 
is happening day in , . day out, but it requires a most system:1c Approach. 

Future Options Educaticm is an emerging knowkdge base. We hope that this publicadon 
will stimulate schools that are sbeady dcng portions of Piznzze ons Education to share 
their successes 'Kith us and with other educators who could , i- , tikom the experiences of 
aim praconers. 

We !nape that 114 II - will add to the material provided in this publication for funny 
use. Both the i McConnell have a 
continuing inelest in learning about best practices and disseminating them far others. 

Fmally, we hope that we have begux i.n interactive, itetadve process, thmough which 
knowledge can be developed and effective practices can be shared more broadly. To this 
end, we would encourage readers m stay in touch with us, by correspondence and by 
telephone. 

Dr. Andrew Hahn 
Assad= Dean 
Heller Graduate School 
Center for Human Resources 
415 South Street 
Waltham, Massachusetts 02254 
FAX: (617) 736-3851 

M. Hayes Mizell 
for Disadmtaged Youth: 

School lnidadves 
The Edna McConnell Clark Foundation 
250 Park Avenue 
New York, NY 10177-0026 
FAX: (212) 986-4558 
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APPENDIX:

FUTURE OPTIONS EDUCATION

RESOURCES

This chapter contains an inventory of project resource materials organized into

the following categories:

Newsletters
Reports, Studies, Guides and Handbooks
Pmgram Descriptions

These materials are relevant to Fume Options Education, and will provide further
information and assistance in providing Future Options Education for nikidle school youth.

NEWSLEUERS

Academy News, Academy for Educational Devel -.4-4 % t (AED), 1255 Twenty-third
Street, N.W., Washingum, D.C. 23037, (202) 862 900 (published three times per year).

Common Focus, Center for Early Adolescence, University of North Carolina at Chapel
tall, Suite 223, Carr Mill Mall, Carrboro, N.C, 27510.

The CREMS Report, Center for Research on Elementary and Middle Schools, The
Johns Hopkins University, 3505 North Carolina Street, Baltimore, MD, 21218, (301)
338-7570.

Employment and Training Reporter, Manpower Information Inc., P.O. Box
830430, Birming1am, AL, 33283-0430, (800) 6334931.

High Strides: The Bimonthly Report on Urban Middle Grades, Education
Writers Association, 1001 Connecticut Avenue, N.W., Suite 310, Washington, D.C.
20036.

Middle School Newsletter, Florida League of Middle Schools, 1515 Pine Ridge
Road, Naples, FL, 33942.
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National Center on Education and Employment (NCEE) Brief, National Center
on Education and

10027EmploymenCM3091t,
Box 174, Teachers College, Columbia University, New

Yost, NY , (212) .

Netwait, (A bi 0- devoted to parent involvement in schools), National
Committee for Citizens t Education (NCCE), 10840 Little Parkway. Suite 301,
Columbia, MD, 21044.

Public/Private Ventures News, Public Private Vennues, 399 Market Street,
Philadelphia, PA 19106, (215) 592-9099.

Report seaducation Research, Capitol Publications, Inc. ((P1), 1101 King Street,
Alexandria, VA, 22313-2033.

The State Board Connection: Imes in Brief. National Association of State Boards
of Education, 1012 Cameron Street, Alerumtkia, VA, 22313-2053.

STEPS, National audition of Advocates for Students, 100 Boylston Street, Suite 737,
Boston, MA, 02116-4610.

STREAMS, Youth Service America, 1319 F Street, N.W., Suite 900, Washington,
D.C., 20004, (202) 7(13-8855.

REPORTS, STUDIES, GUIDES AND HANDBOOKS

A Sampler of Early Higher Education Awareness Programs, Higher Education
Information Center, The Boston Library, 666 Boylston Street, Boston, MA, 02116. (617)
536-0200

Assessing Excelleice: A Guide for Studying The Middle Level, National
Association of Secondary School Principals, 1904 Association Drive, Reston, VA, 22091.

Before It's Too Late: Dropout Prevention in the Middle Grades, Ann
Wheelock & G. Dcsman, Massachusetts Advocacy Center, 76 Summer Street, Boston,
MA, 02110, (617) 357-8431.

Catalog on Global Future Skills, National Resource Center for Middle Grades
Education, Univenity of South Florida, College of Education EDU-115, Tampa, FL,
33620.

Certainty of Op , (A mon on the National Association of Student Financial
Aid Administrators AA/ACE) -0.4 um on early awareness of post
education), July, 1989, NASFAA, 19 -I Street, N.W., Suite 2001 Washingetre.g.
20036, (202) 785-0453.

Charles W. Eliot Junior High School: The Dilemma of School
Improvements in the Odes, June 1987, (11w difficulties encountered with resistance
to change by the stitool, especially from fty, staff, and ), Urban Ifiddle School
Reform, Faculty of Educational Studies, State University New York, Buffalo, NY,
14260, (716) 363160.
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Choices (A teen woman's journal for self-awareness and personal planning --
accompanying instructor's guide), 1984, Girl's Club of Santa Barbara, Inc., 531 E. Ortega
&met, Santa ftWa, CA 93103.

Choices and Chaisges, (A euthenist to economics education to help at-risk
students), The Joint Council on Education, 432 Park Avenue, South, New
York, NY, 10016, (212) 685-5499.

101.: OM,

WI!, 6,111;

Community Service for Y Adolescents: A Background Paper, (The
importance of community service .. adolescents), by oan Schine, June, 1989,
Currie20036*Council on Adolescau . It 11 Dupont Mck, KW., Washington,
D.0 .

Connections: Linkin Youths with Caring Adults Mentoring, September
1989, Urban Strategies " Thornton House, 672 13th Street, Oaklind, CA, 94612,
(415) 893-2404.

Dynamite in the Classroom: A How To Handbook For Teachers, by S. Schurr,
1989, National Middle Schools Association, 4807 Evanswood Drive, Columbus, OH,
43229.

Education for Employment (An education for mIloyment plu covering pada IC-
12), 1989, University of Wisconsin - Madison, 964 Ww..admal Seim= Btug, 1025
West Johnson Street, Madison, WI, 53706.

Everybody Gets An "A" In Affective Education, Or How To Set Up An
Advisory Prnnm Or Keep One Going, (A trainer's manual by S. Schurr, K.C.
Hunt, and K Skewey, 1988), National Resource Center for Middle Grades Education,
University of South Florida, College of Education, EDU-115, Tampa, FL 33620.

Exploratory Expos, (Series of exercises for exploratory curricula, by K. LaMone, S.
Lewis, and S. McLean, 1987), National Resource Center for Middle Grades Education,
University of South Florida, College of Education, EDU-115, Tampa, FL, 33620.

Higher Education Information Center 1988 Progress Report, Higher Education
Information Center, Boston Public Litmary, 666 Boyieston Avenue, Boston, MA, 02116,
(617) 536-0200.

Improving Educational Opportunities for Pregnant and Parenting Students
(Urban Schools), Academy for Educatimal Development, 100 Fafth Avenue, New York,
NY, 10011.

Improving Middle Schools: What Works
conference), The Regional Lab for Educational
New York Assistance Center, 680 Fafth Avenue,

summary report of the 1986
t of the Northeast and IslinCIS,

Let's Investigate! A Self.Study Instructional Package For Middle Grades
Teachers On The Design And Implementation Of Investigation Task Cards,
(A trainer's manual by S.L. Schurr, 1981, National Resource Center for Middle Grades
Education, University of South Florida, College of Education, EDU-115, Tamp, FL,
33620.

1 1 3
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The School's Choice: Guidelines for Dropout Prevention At The Middle
And Junior High School, by RD. Bhaerman and IC.A. 1988, National Center

Resemvh in Vocadonal Meade.% Ohio Stste University, I Kenny Road,
Ccdumbus, OH, 432104090a

Teaching Decision-Making To Adolescents: A Critical Review, by R. Barb-
Marom, B. Fischhoff, M. Jacobs, and L. Putty, March 1989, Comet Council 012
Ackdescent Development, 11 Dupont arcle; N.W., Washington, D.0 20034 (202) 265-
9080.

Teaming: The Heart of the Middle School. How To Implement The
Teaming Process , (A uainer's manual). by S.L. Schorr, 1988, National
Resource Center for Middle Educadan, University of Smith Florida, College a
Education EDU-115, Tampa, FL, 33620.

Turning Pointy Preparing American Youth fOr the 211g Century, (
Commission Report, Volume 21, Number 13, June 1989, The restructuring of
middle school instruction thrmgh a partnership between school and
Council on Adolescent Development, 11 Dupont Circle, N.W., Washington,

PROGRAM DESCRIPTIONS

Blueprint For Change: Restructuring Education For Work For The 21st
Century, (Jefferson County Public Schools ate the reresentadve model school.
Restructuring career and vocational education, July 6, 1989), Dr. Bernard Minnis,
Jefferson County Public Schools, Louisville, KY.

The Bridge Project, (A school-based dropout prevention demonstration program),
Public,/Private Ventures, 399 Market Street, Philadelphia, PA 19106, (215) 592-9099.

Career Beginnings: Helping Disadvantaged Youth Achieve Their Potential, William
Bloomfield, Brandeis University, Center kr Corporate & Educadan Initiatives, 60 Thrner
Sweet, Waltham, MA, 02254.

City Year (Urban Peace Corps Program), 120 Tremont Street, Suite 201, Boston, MA,
02108, (617) 451-0699.

The Early Adolescent Helper Program, (A school-communiv-university after-
school service pogram), City University of New York Graduate Center, 33 West 42nd
Street, New York, NY 10036 (212) 642-2947 or (212) 719-9066.

Early Awareness Project, (Pilot 11 and "" *4um of Early Awareness
1. ), Nidong of Student FinawialPrograms in the itUned States, N. ...10

Aid Administrators (NASFAA), 1920 L Street, N.W., Suite 200, Washington, D.0 (202)
785-0453.

Eureka (A 13-15-year-old gids enrichment program that combines science, Math and
computers with athletic activities, 1989), Women's Center, Brooklyn College, City
University of New York (CUNY), Bedford Avenue & Avenue H, Brooklyn, New York,
(718) 780-5485.
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The Hawk Project: A Culturally Consistent Interventhm Model, (Description
of a pilot 9th grade black males with a focus on the reinforcement of appropriate
values behaviors from the Afro-American culane, by W.W. Nobles and LL.
Goddard, 1987), The Institute for the Advanced Study of Black Family Life and Culture,
144 Filbert Street, Suite 202, Oakland, CA, 94607.

Middle School Dropout Preventkm Proje* Expandng Career Options for Middle
School Youth, (A three year project, 19884990), Bank Sueet College of Education.
DMsion of Research, Demonsuadon and Policy, West 112th Street, New York, NY,
10025.

National Foundation for To Disadvantaged and
Handicapped Youth (NFTE), 1989 ME National Heaskporters, 171 West
23rd Street, Suite #4C, New York, NY, 0011, (212) 6334444.

One With One, (A career - . pow= involving parents and mentors), Boys'
Oub of America, Career oration Program, 771 First Avenue, New York, NY, 10017,
(212) 351-5920.

Parent Partnership Programs - 1987, Montgomery Junior kiEgh School, 1051 Picador
Boulevard, San Diego, CA, 92154, (619) 691-5440.

PACT: Parents and Counselors Together Program (Trainer's manual for
wrekshops on pre-college guidance, 1989), NIIIOnIIASSOCIIdOO of Colfte
Counselors, Suite 430, 1800 Diagonal Road, Alexandria, VA, 22314, (7(3) 836-2222.

Parent Involvenwnt Programs: Parent Involvement in New Futures, Resource
Guide &ries, Volume 1, New Futures Institute, Center for Human Resources, The Heller
Graduate School, Brandeis University, Waltham, MA, 022549110.

Pathways to Success for American Youth and Young Families, November
1988, W.T. Grant Foundation, Commission on Youth and America's Fume, 1001
Connecticut Avenue, N.W., Washington, D.C. 20036.

Prime Time, (Advisory pro " curricula and teacher's guide, Sarasota Ccenty Schools,
Sarasota, Florida, 1985), Na I Resoture Center for Middle Grades Education,
University d South Florida, College of Education EDU-115, Tampa, FL, 33620.

RAISE, (A student support program in Baltimore), FOnd for Educational Excellence,
616D North Eutaw Street, Baltimore, MD 21201, (301) 685-83W/8301.

3:00 to 6:00 PM: Planning Programs For Young Adolescents, Center for Early
Adolescence, University of North Carolina at Chapel }ML Suite 223, Carr Mill Mall,
Sacramento, CA.

Urban Middle School Adolesant P_regnancy Prevention Program, Academy
for Educadonal Development, Inc., 100 Ffth Avenue, New York, NY, 10011, (212) 243-
1110.

The Way Out: Student Exclusion Practices in Boston Middle Schools (A
model dropout prevention program), The Massachusetts Advocacy Center, 76 Summer
Street, Boston, MA, 02110, (617) 357-8431.
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Thr6Csnanicatsuntrr.Communimaraliges at Boston aglege Is wcaldng with
corporations and businesses in the five cides to encourage and assist them in focusing Dore
resources an the project schools.

The National Foundation for the ), of Bdueatiog is
Insdtute for Teacher bradership in ai High Content for
which will k available to selected teachers from each of the five project

io --;.:1,

641.1

three

providThasaeritAMMILM=kglinformluionand assistance on mid& school community service
based in New York Oty, will visit each cky to

programs.

In adclidon, the Clark Foundadon has also
conducting a wide misty of research and
improvement.

other nadonal organizsdons who are
t projects related to middle-grades

For more informadce cm the Middle Grades Initiative and related projects, contact

M. Hayes Mizell, Directcr
Program for Disadvantaged Youth
The Edna McConnell Clark Foundadon
250 Park Avenue
New York, NY 10177

1 1 8
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ABOUT BRANDES UNIVERSITY'S
CENTER FOR HUMAN RESOURCES

Tbe Center for Human Resources at Brandeis University's Helier Gsaduate School for
Advanced Studies is interested in the relationships between economic peothx:dvity, income
suppat and human mons= develownent and practices This set of inteuelated
intents has led to an active agenda o( po research, evaluations, " demonuration
and assistance, and management mining in several fields, Including whim. Ycelh
employment and educe*" employee benefits and the human resource - and
plaices el governments and indusuy. Among ks activities are dm

Employee Benefits Program. Funded by pints business, this program offers three
anuses in employer-sponsmed social welfam - - ts). It edits tin quanaly Manta:
Compensadon and Benefits t".". and mouth on a variety of benefits isms
lncludlngprefundlng of post , . . beat* insmance, book reserving. federal
benefits tax policy and the tole the Ovate sector in social welfare.

Program Assistance in Youth Employment. Funded by an informal consortium of
national foundations, the U.S. Department of Labor, and several state govanment
agencies, the Center provides a variety of savices to the foundations, government agencies
and to state and local ,, of youth ono . . and education program The Center
sniff provides extensive assistance . manasement training to teams of
professionals, school and industry managers A= mare than thirty cities and nearly every
state. Finally. through articles, seminars, publications, the paiodic newsletters
Youth Programs, and a toll-free "A I line, the Center makes its otpaience and research
material broadly available to the field of youth - loyment and education professionals. In
this effort, ova 8,000 pasons are contacted year y.

The New Futures Institute. This
Foundation's New Futures Initiative, a
designed to reduce the incidence of
among disadvantaged teenagers. W
initiative seeks to cities to
in the lives of young e in a preventive
development of these suategles and will now
and technical assistance activities in the participating cities

The Smokey House Project. In conjunction with the Taconic Foundation, and their
Smokey House Project, a 5,000 aae woridng farm and youth development project, the
Center is developing a training and tures facility for pmfessionals in the fields of youth
employment and education. A former barn has been beautifully renovated as a training
center, and the first six-week long residential pogroms are being offered there in the 1989-
90 pato&

supports the Annie E. Casey
schomilloirdropoutp"PrainndU:,S: 4." t

Youth IhI u a_ge twelve, e
ci wide, efforts to intervene early

The Center has assisted in
and manage the staff development

The Career Beginnings - ra. The "Career Beginnings" . . ts firom
three national foundations, the * ii, - Fund, The -MacAnhur .., - . and the
Gannett Founkdon as woll as several communitYsof!TuAllions119Torti!I Ilia
mound the nation in a six million dollar . " .

815111 11. 1,4.7.0,, W
. . .

families in maldng s better transition to " or to higher c, , Is from
Commonwealth Amd support the Center's management and ongoing assessment of the

13S
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